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Chapter I 
Statement Of The Problem 
These additions or broadenings of the offerings o.f the 
elementary school should be of concern to educators. The 
!I q 
fi 
Jl 
1 framework of the school day has been handed down by tradition, 1 
but the .factors which made this plan necessary in the past have I 
long since ceased to be influential. Yet the length o.f the 
elementary school day is much as it was years ago. 
It is possible to .find in New England, schools having a 
.four hour daily session, while a neighboring town may have 
schools with a daily session o.f over six hours. There is no 
research to indicate to any school system the optimum length 
I o.f the school day. As educators approach agreement on the 
I 
I 
I, 
!j !, 
!I II II 
r 
I 
elementary school's role, these differences in the length of I 
the school day should probably be minimized. Most communities I 
would then send their children to school approximately the 
same number of hours per day. 
ences should be minimized. 
At least, the extreme di.f.fer-
i 
I 
I 
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!teachers and administrators toward the necessity o~ a longer 
school day. The study will try to show areas where there is 
agreement and disagreement between primary teachers and inter-
jmediate teachers. It will attempt also to show agreement and 
1
disagreement between the teachersr attitudes and the attitudes 
o~ the administrators. 
0~ more importance is the hope o~ the authors that this 
study will be the start o~ the compilation of enough objective 
data to establish, in some way, the optimum length or the 
I 
elementary school day. 
I 
2. Scope Of The Problem 
This study is limited to the attitudes o~ the teachers and 
the administrators in twenty-one selected communities towards 
the need for a longer school day. No attempt has been made to 
identify the individuals and the communities which have taken 
1
part in this study as it is not of a comparative nature. 
J. JUsti~ication Of The Problem 
!j 
ll: 
I 
ij 
I' I 
II 
II 
I' At the present time the optimum length o~ the day spent in I 
the elementary school. can not be answered in terms o~ research ! 
ldata. It is essential that the elementary school meet both the 1 
I 
!needs o~ the child and the increasing demands o~ modern society.! 
I teach-~~· :The dearth of research in this area makes the opinions o~ 
-·-===.J::_ and_:_~~strators moat v8.l.uabl.e as indicators of' the J====~ 
! I ~! I 
\ > ! ~ 
·--·=· == 
'I :
I 
I 
adequacies and inadequacies of the present elementary school 
day. 
There is no close agreement as to what constitutes the 
most favorable length of day by the school authorities, but 
there is agreement that the elementary school curriculum should 
offer the children the best in terms of time spent in school. 
It therefore becomes clear that if we are to establish the 
curricu~um to offer the best in terms of time, we must know 
how long it will .take to teach the material that it is felt 
necessary to teach at the elementary level. 
4. Assumptions Made 
For the purposes of this study it is assumed that each 
person who replied to the statements on the attitude scale 
·j 
lj 
I 
I 
gave his .honest opinion and reaction. It is .taken for granted 1 
that the answers wilL.not be completely objective, but the I 
result of considerable thought influenoed by past experience, 
I 
as well as reactions of a subjective nature. It is difficult j 
for any person to divorce his emotions from his objective 
evaluation of a subject. 
rt must be further assumed that all the answers have been 
returned from persons who are genuinely interested in doing 
that which is best for the children in their schools and 
classes. If this were not so, they probably would not have 
returned the attitude scale. 
II 
ll 
i 
I 
I 
I 
I 
I 
I 
So far as this study is concerned, it is also assumed that I 
there are good argu111e~s -~or a somewhat longer or shorter d~y -~·~==! ==== 
I I 
!I I! 
11 
Jl 
'I 
I 
based upon the local situation. A review of the attitudes of 
teachers and administrators in the field in differing situa-
tions will show some agreement and disagreement as to what is 
an ideal length of time to spend in a single day in the 
elementary school. 
Finally, it is assumed that the time allotted to the 
elementary school day has a definite effect on the pupils, 
teachers, and community. 
=l- ---
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Chapter II 
Review o.f Related Literature and Research 
The elementary school has long been the backbone o.f our 
broadened its objectives to include the in.formal education o:f 
o.f the pupil in the learning p:rocess. The broadening o.f the 
will eventually dictate that change be made in the selection 
of the offerings o.f the school; the time spent in school; 
or both. 
I 
I 
I 
il ,, 
!I 
II 
II 
II 
II 
l 
i 
[i 
li This research chapter is intended to indicate that .factorsjl 
included in the questionnaire are important and relevant to any!l 
. !I 
discussion o:f the length o:f the school day. Whenever possible'!! 
the literature and research deals with the .factors which have !1 
II to do with the length of' the school day, although it is recog-
1
1 nized that other .factors such as (1) the length o:f the school 
I
I week; (2) the length o:f the school year; and (3) the total 
number o.f years in school are also relevant. A :few o.f the 
I 
I 
I 
,. 
· j .factors are not discussed .from the direct viewpoint 
"===--=--=~o-t P~l"~icu~~r- pr~blem. Nevertb.e3:ess, the. research and 
-5-
I! ,, 
J 
o.f this ii 
j! 
li•teratu.re i ___  
!I 
'! ~ I 
.e 
l==----=· = j will give the opinion o.f various authorities and writers con-
I.! earning the ~portance of these ractors along with the consid-
eration which must be given each of them in discussing the 
I length o.f the school day. 
I 
1. Aims of the Element.a.ry School in the Past 
Original purpose of schools.-- Since the beginning of 
civilization man has had an educational plan or philosophy of 
il !. 
I' 
ll 
r 
'I 
II 
I 
! 
i 
I 
I 
I 
some kind. "The first schools were .for I the purpose o.f teaching! 
children, particularly boys, how to live in an adult society. 
The first educational philosophy was probably one of prepara-
1/ 2/ 
tion for the future.n- Cubberly- says the original purpose in 
the establishment of schools by the State was everywhere to 
promote literacy and citizenship. "At most it included 
instruction in reading and writing the vernacular tongue, 
arithmetic, and the rudiments of religious .faith along with 
some attempt at the shaping of tmanners and moralst along the 
3/ 
lines o.f the common virtues. tt-
Changes in the purposes ..of schools.-- Frasier maintains 
j 
I 
I 
! 
I 
I 
I 
I 
I 
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I 
I 
the first schools in America were dominated by a philosophy of 
preparation. Later there came into being a philosophy of 
education known as formal discipline which was directly opposedl 
to the philosophy of preparation. "Children go to school, not I 
f·l/George w. Frasier, An Introduction to the Study of Education, l 
1
- Revised Edition, Harper and BJ:'others, New York, !9.56, p. 156. 
1
j 
1
2/Ellwood P. Dubberly, The History of Education, Houghton 1
1
1 
-Mifflin Company, Boston, 1948, p.787. j 
j 1/Freeman R. Butts and Lawrence A.. Cremin, A History o.f Educatio! 
1 in American Culture, Henry Holt and Company, New York, 1953, jl 
lj~§8._ -~ 
I II II lj ~ ~ 
li !I 
II I 
I 
' 
to learn skills and obtain knowledge that might be of use in 
j adult life, but to have their minds trained. They study and 
1 learn, not to develop usable skills, but to develop mental 
1/ 
power.- Psychologists now maintain that education is not a 
matter of training the mind like a muscle, but that learning 
2/ 
is a reconstruction of experience. Cubberly asserts:-
nrnstead of being made mere teaching institutions 
engaged in promoting literacy and diffusing the rudiments 
of learning among the electorate, schools are today being 
called upon to grasp the significance of their political 
and social relationships, and to transform themselves into 
institutions for improving and advancing the welfare of the 
State.'" 
relating these practices to the civic knowledge learned in the 
!!:/ 
classroom when they say: 
"The school must serve as a social laboratory in 
which the pupil is permitted to learn through doing and 
11/George w. Frasier, op. cit., p. 134. 
~ ~Ellwood P. Cubberly, op. cit., p. 789. 
1 3/William c. Reavis, Paul R. Pierce, Edward H. Stullken, and 
1 - Bertrand L. Smith, Administerin' The Elementary School, 
Prentice-Hall, Inc., New York, 9~ p. 158. 
4/Loc. cit., p. 158 
II 
,I 
I 
I 
.I 
II 
I! 
II 
·I !1 
I 
' 
,, 
II 
II 
I 
thereby to develop right and wholesome civic attitudes 
ideals through the social activities carried on in the 
laboratory.tr · 
De Young emphasizes the broadness of the modern 
school objectives. Recognizing that the period of elementary 
education generally concentrates upon developing a command of 
the fundamental processes or tools of learning, he also finds 
that it involves •••• "the education of the whole child, phy:si-
1/ 
cally, mentally, socially, esthet:ieally, and ethically.u-
Parental and lay goals eXpected of modern elementary 
school.-- The elementary school today must set its objectives 
I at a loftier level from what has been expected at any time in 
I its past. Most parents and laymen expect a great deal more of 
I 
I• elementary education than the acquisition of a few fundamental 
I I skills. The Research Division of the National Education 
Association looked beb:ind each classroom to find "The demands 
of life, the multiple differences among individual children, 
and the breadth of understanding expected of all citizens are 
only a few of' the needs which todayts school seeks to meet. ,l/ 
Professional outlook f'or the modern elementary school.--
Kearney, speaking of the goals of elementary education, 
I reflects the ongoing professional outlook of todayrs elementary 
school when he cla~s that the new knowledge of' learning has 
I 1:/Chris A. De Young, Introduction to .American Public Education, II 
Third Edition, McGraw-Hill Book Company, New York, 1955, 
p. 156. 
2/Researeh Division of the National Education Association, 
- «Behind Each Classroom, 11 National Elementary Principal, 
(Feb~ary, 1955), 34: 15. 
--·-·==*=============--======lt=l! == 
II 
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" 
shown that many o~ the old procedures o~ lecturing, reciting, 
memorizing, and drilling were either ine~~ective or waste~ul. 
1/ 
Kearney ~inds that:-
1' •••• now we teach children to live and work in groups, I 
to get along with one another, to meet new situations with-
out panic or ~ear, to see themselves in relation to other I 
people, to accept the dif~erences they ~ind in others, to 
accept their individual and group responsibilities, to live 
with themselves and their own limitations, to develop and 
live in accordance with ethical concepts, and to behave in 
a host o~ ways that were ~ormerly le~t to chance.tt I 
These newer goals . o~ elementary education have tremendousl,. 
increased the responsibilities o~ todayts teachers. Pitts 
2/ 
says:- ''Perhaps more than ever be~ ore, teachers today must be I 
able to guide children in practicing sel~-oontrol, in cooper- i 
ating with others, in assuming responsibility - and at the same I 
time in learning other basic skills with no ~eeling o:f tensenesd~tr 
I More recent changes in the elementary school program.-- I 
I The ~ast thirty-five or forty years of educational development I 
I have seen the most radical changes in program and outlook 
taking place at the earlier school levels. Butts and Cremin 
. ~ 1 
summarize this development:-
"The most common practice in elementary schools o~ ~orty years ago had been to stress the intellectual learn- I 
ing o~ the skills o~ knowledge in reading, writing, spell- j' 
ing, arithmetic, and the other school subjects by methods 
o~ drill and memorizing through books and by ordered 
111 i/Nolan c. Kearney, "Goals o~ Elementary Education, tt National 
Elementary Principal, (October, 1954), 34: 14. 
. ' 
2/Cla:ra L. Pitts, ttrt Takes --- Good Teachers,n National 
1 - Elementary Principal, (February, 1955), 34: 3· I 1/Freem R. Butts and Lawrence A. Cremin, op. cit., p. 588. 
I 
11 
I' 
II 
II 
jl 
II 
" il il 
L 
I 
I 
II 
arrangements in classrooms. In more recent years the 
emphasis has been to give greater attention to the well-
rounded development of the child, emotional, social, and 
physical as well as intellectual, through an enriched 
program of activity and study with greater freedom of 
discussion and movement .• 11 
The environment of the elementary school today.-- Frasier 
observes the elementary school of today provides children with 
an environment helpful to the learning of many of the things 
necessary for living in a democratic society. "It teaches· 
facts, develops habits and skills and appreciations, and in 
I generRl. p~?a.I'es the c>bil.dren for the society in wbi<>h they are II 
1 to live. 11 He reminds us that there are many other educational 
agencies such as n •••• the church, the home, movies, comic 
strips, television, the radio, playgrounds, camps, and organ-
. 2/ 
ized commercial amusements.tt-
Le Baron finds that in many school systems the difference 
between a forward-looking progrrum and a traditional one can be 
I recognized by the extent to which school services become an I ~-1 integral ·part of the school environment. He says:-
I ttone of the outstanding characteristics of modern 
public education is the extent to which special teachers 
and special services are provided to render individual 
diagnoses and care for the needs of children, to enrich 
I, 
I 
the program in the special subject fields of the curric-
ulum, to provide better administration, to carry on reme- 1. 
dial programs in the subject fields, and to care for the I 
needs of the physically and mentally handicapped children. 11 j 
1 1/George w. Frasier, op. cit., p. 358. 
2/Ibid., p. 359. 
3/Wal ter A. LeBaron, «Figures Count - BUt So Do Children, n 
1 - American Sch~ol Board Journal, (June, 1949), 118: 20. 
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3. Aims of the Elementary School of the FUture 
I Thus, we see the history of the American elementary school 
I is one of growth in scope and nature of services rendered as 
;j !I 
II 
II 
!i 
'tl.l 
t 
II 
iwell as in size and number. The school or colonial America was ,
1
_ 
. established to teach reading. The modern elementary school not 
I only teaches reading, writing, and arithmetic, as well as other 
l 
I subjects, but provides health services, guidance, hot lunch 
I programs, li b1'8.1':1' 1'S:cili ties, and l.'ecl.'eational pl.'Ogl.'ams. There 
1
1 is also a more recent trend for the schools to serve as a j 
I. community activity center, involving adults as well as children.! 
I Many of these services were started on a trial basis and were 
I I continued because of public demand. . I 
I What parents envision as a good school day.-- The American I 
! public has traditionally wanted good schools. for its children. I 
I I An Association ror Childhood Education International committee 
' 'I 
11 went to parents to 
!! 
find what they thought constituted a good 
1i school day for their children. 
r 
The committee's study of par-
j ents' 
1/ 
views found that parents wanted the following:~ 
i 
ll 
II 
II 
,, 
!I 
II 
ttparents want schools and teachers to guide growth in 
every area of human development. 
Parents recognize the role of home and ot other social 
institutions in guiding::child growth and have no desire to 
delegate their responsibilities to another agency. 
Parents realize the importance of motivation and 
interest in learning and are aware o:f the value of the 
newer techniques and methods in teaching. 
I 
.I 
,, 
1: II 
l1 
II 
I' 
I 
I 
I 
II 
II 
I 
I 
I. 
II !/Myron CUnningham, "Parents Want 
11 
Children," Childhood Education, 
I! 
II 
- A Good School Day for Their !'I 
{September, 1954), 31: 17. ~-
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Parents disagree as to the place or activities relating I 
to the learning or attitudes toward country and or world- j 
mindedness and the emphasis on moral and spiritual values 
1 
in school. Perhaps these disagreements are less marked 
than it would appear from the short reports that the com- , 
mittee obtained. 
Parents expect that the schools will stress the teach-
! ing or the tools or learning and will provide su£ficient 
II 
content in the social and natural sciences so that child- I 
ren will have a basis for forming judgements on questions 
1' in these areas. tt 11 
1 What professional educators envision as a good school dal·-1 
School raculties, too, have been asking questions about what !1 
constitutes a balanced day of living and learning for children 
I today and in the immediate future. As a result of their dia-
l y 
jl cussion there is developing 
11 n •••• a realization that a good learning day probably 
II encompasses · some activities which may be described as 
I
I child-centered, some experiences which may illustrate the 
core idea, some tasks which may characterize the separate 
subjects approach to teaching-learning, and some practices 
1 which are clearly of the broad-fields pattern .. tt 
I 
1 The emerging elementary community-school.-- Teachers and 
I II administrators are increasingly attempting to align schools in 
I' support or efforts for total community development. Elsbree 
I and McNally believe tbat more and more attention will be given 11 
lin tba future to the relationships which should exist between 1i 
I 
~ 
the child's in~school and out-of-school life. They find that:-~~ 
I "There has been a growing conviction that much of the j 
II II 
r.ilHarold D. Drummond, nimproving Inst:rmction in Elementary 
J Education,tr School Executive, (April, 1956), 75: 76. j 
I I ~Willard s. Elsbree and Harold J. McNally, Elementary School I i Administration and Supervision, American Book Company, . 
I
L:w York, 1951, p-~~'71·__ ___ 'I 
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jll of the childts living and learning takes place: in his home~ 
I neighborhood, and community. Thus there is developing the II concept of the tlife-centered schoolr, and in its logical 11 I extension,. the •community school r. Although bona-:f'ide !1 
I •community schools t are very rare at present, many other '! . schools are modifying their practice to relate the school , 
1 program more closely to the life of the community, to serve 'j 
1 the community, to enlist the community in service to the ! 
11 school and in planning school policy and program, and to 11 I exercise leadership in the co-operative improvement of the 1\ 
' quality of community living. u 
1
1 
Drummond thinks little doubt now exists that greater effort J I I 
1 could be made to attune out-of-school and in-school living. He II 
!says much could be done ff •••• to coordinate television and radio 1
1
1 
~~~ . I 
1 programs with school learnings,. to provide leisure time oppor- 1' 
tunities which build upon school learnings, to improve the quall 
lity of reading material available for children,. and to plan 
I summer activities utilizing school facilities • .F/ II 
l School facilities are needed in the role of the emerging I 
!!school.-- School facilities and the role of the emerging school 
1 as a community center for many different phases of neighborhood 11 
I 2/ II I activity brings this comment from Reavis and others:- lj 
I "The elementary school that is unfolding realizes on 1'1· 
I
I the investment made in it by the community through using 
its plant and equipment for evenings, week ends, and surrnner 11 
recesses as a center for neighborhood activity. This is i 
· true whether the school is located in a congested city ' I district or in the broad stretches of a rural setting." 
I 
I Hampel found from studies made of many American communi ties 
1 a need for work and play with boys and girls beyond present 
!I 
jl/Harold D. Drummond, op. cit., p. 76. 
12/William. c. Reavis, Paul R. Pierce, Edward H. Stullken, and 
~~- Bertrand L. Smith, op. cit., p. 605. 
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l~ts of the usual school day, week, and year. These programs II 
II 
n •••• should be i'le.:x:ible, adapted to the demands of the li 
local community and the requirements of the individual chil~l 
That all children should have access to the stimulation that{ 
will lead to wholesome development is essential. With propJ 
er planning and cooperation with homes, extended programs 
can contribute significantly to a better understanding of 
children and an improved home life for thousands of t'U.ture 
citizens." 
The school day and the school year stretches.-- Wide teach- 1
1 
er and community planning of the experiences of children result,! 
I in a stretching of the school day and year according to II 
li 2/ 
:j Goodykoontz.- . 
I 
1 nit may be that when the twelve_month developmental 
1 program becomes a reality, there will not be nine months 
i of school and three months of recreation. Instead, there 
I may be a reconsidered program of pleasurable and educative 
experiences extending through the years.tt 
Additions To The Elementary School In The Past 
The colonial schools.-- In all the colonial schools much 
II 
I 
I 
emphasis was placed on religious instruction, but, as CUbberly 
3/ I I observes:-"From the first the teaching of reading and writing 
il bad been a common requirement in all the New England Colonies, 11 
II excepting Rhode Island, and some arithmetic, though often quite II 
,, i' 
II small in amount, also was gradually added.u Most of the towns I 
ij . . 
111/M. Hampel, · ttExtending the School Day and Year, tt Toward A New I 11- curriculum, Department of Supersision and CUrricUlum.:-Develop- J 
11 ment, National Education Association Yearbook, 1944, p. 90. 1
1 
' 
. I 
2/Bess Goodykoontz, "Shortages in the curriculum, n National 11 
-Education Association Journal, (May, 1948), 37: 281. I 
I 3/Eilwood P. CUbberly, Public Education in the United States, 
- Houghton Mifflin Company, Boston, 194r;-p~88. I I 
I 
:i 
!I 
I 
I 
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II 
!J 
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II l5 
in New England~ especially, established the Latin Grammar Schoo~ 
I which taught Latin and Greek to boys to prepare them for Harvar~ 
' and Yale, while the common school included work in the fundam.en~ 
tala of reading, writing, and arithmetic. As time went on, theJi 
narrow curriculum no longer filled the needs of the people. 
I The reorganization of the elementary school.-- The period 
1 from 1869 to 1900 was one of reorganization of the elementary 
l1 school along the lines dictated by the new psychology of 
·I 1/ I · · h d-
I' 
II 
I 
I 
I I
t instruction that was broug t to America from abvoa • 
More rapid changes in the elementary school curriculum.--
1
1 J.~nt ithseons~hy00s1in8c.e 1900 that any rapid changes have taken place II 
·I 
,, 
..., The old l~ted book subject curriculum could 
not meet the demands of the changing character of the nation. I 
"Drawing~ clay modeling, color work, nature study~ sewing~ I I cooking, and manual training were introduced here and there I 
i 2/ 11 
,I into city elementary schools •••• tr The influence of' John Dewey r 1 
II educational philosophy conceived education as involving not 11 
I merely learning, 11 •••• but play, construction, use of tools, I 
1 contact with Nature, expression and activity, and the school •• jJ, 
j a place where children are working rather than listening, •••• '' II 
Newer additions crowd the curriculum.-- With the additions I 
~ of new subjects of study in response to the newer demands, and I 
'li 1/For an excellent account of' the reorganization of' the j 
1
- elementary school during this period see Ellwood P. CUbberly, II 
· Pnblic Education in the United States~ Chapter IX~ pp. 288-33~ 
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11 the retention o:r all the old subjects, came overcrowding o:r the 11
1 lj elementary school curriculum. Re:rorm movements to cut useless I 
I j'i jl . I' subject-matter, to correlate, to use tn>e-studies, to use the I 
llproject idea, and so forth, attempted to improve the content 
tl . 
I! and the method o:r public school education. 
5. Additions To The Elementary School In The Present 
. Elsbree and McNally observe: rrThe past thirty years in 
'i 
II American public education have been very exciting years o:r 
' 1/ 
J educational change and experimentation. n- They :reel that we are 
I I 
Jj still only in the early stages o:r a transition :rrom the graded, 
1 lj subject-matter oriented school o:r the last century to· a school 
! 1'1 which will better serve American democracy. 
Addi tiona to the elementary school curriculum dating :rrom il 
II World War II.-- The decades since World War I, and even more I 
!! dra.ma.tically, the period :from World War II, have seen a con- II 
I stantly broadening elementary school curriculum. This broad- I 
1! ening has been accompanied by (l) sounder teaching methods; I 
I (2) improved school housing; and (3) better equipment.. 
1
1 
! School services extended during wartime.-~ During the war 
1 
I years the schools were called upon to extend their services by I 
1 including more hours in the day and more weeks in the year when[ 
I
I the activities o:r children would be supervised. Same systems 
!planned :ror extended services :ror the children o:r working 
I: . 
1
1j mothers; others planned greater recreational and health pro-
~~ grams. The public as a whole was slow to accept extended [I 
!I !/Willard S. Elsbree and Harold J. McNally, op. cit. , p. 100. jl 
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·== l'-schoo~ programs. Often the underlying problems w~re recognized; ~=== 
but were dismissed or explained in terms of criticism of the I 
I I I home or the sehool. 
I Other examples of school services 
! Writing during the war when there was 
extended during wartime.-! 
I 
serious pressure to short' 
en the day, Godwin called for extended services because of a 
I
I· number of more powerful forces impelling in the direct~/n of a 
 longer school day. He listed these forces as follows:-{1) the 
l1 need for extended eare for ehildren; (2) added teaehing respon-
sibility; (3) invasion of 'the school by worthy educational 
forces; and (4) additional services to be rendered. 
,I 
I' Extended care of children includes the before school, noon, Jj shoul~ 
I 
The school, according to Godwin, and after school hours. 
I provide constructive eXperiences at school on the playground, 
II 
II 
jl 
II 
in the shop, in the library, in the art room, or in the gymn. 
Added teaching responsibility suggested· by the emergency was 
I i inclusive of first-aid, safety training, physical fitness and 
pre-induction courses. Music lessons, dental clinics·, speech I 
eorreetion, weekday-religious edueation, and supplemental feed-1 
ings on school time were mentioned as worthy educational forces~ 
. lj 
other addi tiona1 services included salvage campaigns, stamp and II 
1
1 bond sales, ration stamps distribution, and re.crui ting at schooL 
I 
I 
I 
II 11
1
1 J! 
ji 11 -~,f nnmbera ~;women into- industry creati~-probl.,:s :.;_th -~e~ect !ll=S=== 
I 1/ 
day I . , 
j
1 
suggested schools meet this need by expanding their services 1 
! 
to include nursery schools. 
CUrrent pressures for additions to the curriculum.-- While 1, 
jl 
discussing current problems facing the United States, Spalding 
i says that pressures :for additions or changes in the curriculum 
I 
. ~ 
I 
are still with us. He mentions the :following: ,_· 
nrncreasing public demand for such courses as sa:fe 
driving, remedial reading, or social dancing will result 
in additional courses. Further, the amount o:f knowledge 
increases rapidly, the more man knows the more he can know. 
Yet time spent in school changes very slowly. ·The problem 
of selecting what should be taught becomes increasingly 
di:f:ficult as public demands and human knowledge both 
increase.n 
I 
the I To illustrate one communityts action in this direction, II 
'Hobard, Oklahoma, school system has jnst established a special 
I after-school-hours class for talented youngsters in the commu-
jnity. Students in the class are grade school youngsters whose 
II capacities for learning and developing new skills need addi-
I 
ll tional expansion not easily provided for in the regular 
II 3/ I classroom. 
lj caution necessary in extending school services.-- However, ! I• 
ll sche>ols, extending their services must heed a caution. Children II 
11 S. Marks, "Extended School Services for Young Children, tt 
~- Elementary School .Journal, (April, 1943) , 43: 439:f:f. I 
'I 
!1 ,g/Willard Spalding, ttcurrent Problems Facing the United States, ·~1 11 Education, (February, 1956), 76: 339. 
1
1 
II I, j3/Artbur c. cro:fts Publications, "Keep Bright Pupils A:fter Jr' ~~- School, 11 Education Summary, . (Fe.bruary 20, 19 56 ) • 
1 
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do not want more of what they have been doing i-~ the regula-;.lr-
subject-centered program. If it means additional lessons in I 
!arithmetic and reading, the ehild does not want an extended 
1
j 
lj school day or year. Hampel's finding indicates the following:-
11In many cases extended programs include activities 
which constitute desirable modifications of the usual 
American schooling. If the old and the new could be harm-
onized and planned in terms of' the welfare of children, a 
promising balance would result.u y 
Shane and Yauch add to this caution when they say: 
11To be good enviromnents for children during a 
lengthened day, school programs must be more interesting 
and active than many are now. They must have a pace which 
is alternately stimulating and relaxing, intellectually 
challenging and recreational, and must show a responsi-
bility for guided personal development not yet attained 
save in a small minority of' school districts." 
6. FUture Additions To The Elementary School 
JUst as research is silent on the length of' the school day 
most desirable at present, so is it mute on what might be ex-
pected in the future. There is no denying that new kinds of' 
I interests and opportunities will be available to children under 
future extended school programs. These opportunities will 
! undoubtedly concentrate on using talents and developing skills 3/ 
I not provided f'or in the regular school day. Bathurst finds:-
"There is no question that activities outside the four 
11M,. Hampel, op. cit., p. 91. 
a 2/Harold G. Shane and Wilbur A. Yauch, Creative School Admin!- I' 
,_, - stration, Henry Holt and Company, New York, 1954, p. 312. 1 ~~ 3/Ei'f'ie G. Bathurst and Others, Organization and su~ervision of' II 
J -Elementary Education in 100 Cities, Biiiletin;-194 , Number II'il Federal Security Agency, United States Office of Education, ~~~ I washington, D.C., p. 72. ".-"c==-c=--:--j"=--"===="=-~"~=-'=--'-~==-'"-'-"'.c:--c·.=-,===~~===- " ..... _ " "" " . . .. ===-c--===--l~c=-..==·.=..-c::c...--:: 
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l
j waJ.ls o:t the classroom are now coming into their own. II 
I Extended school activities are recognized as having enorm- I 
11 ous educational value. Day camps# :farms, camping, museums, ~I 
11 libraries, art centers, parks, historic places are a part j' !i o:f the hub o:t community activities and are rich resources I 
11 to tap in a program o:f community education. tt ,. 
'I 
I! Future extensions to c~l;enge pupils, parents, teachers.-- 1 
1,'1 The extended school day o:t the future will present a real II 
. II I cball.enge to the pupil. a, pa1>ents and teachers. These extension,! 
1 o:t the school day will necessitate studies of the needs and 
lpre:terences o:t all groups involved i:f they are to be used 
I e:t:fectively, according to Gaumnitz. He says: 1/ i 
I I 
I 
i 
il 
tfE:t:forts to take maximum advantage o:t the extended I 
day would have to consider home conditions, work opportu- I 
nittes and their·value to speci.fic pupils, the work programd 
o:r'··both parents, and many other :factors. tt I 
I 1· Length O:f The School Day In The Past li II 
11
1 
When the thoughtful person considers the situation o:t the 1 
I . I 
lj American schools today, he cannot but wonder how the children 
J1 and teachers can possibly regulate their time to even brie:tly 1,.· 
!I 
IIi touch the vast store o:t knowledge that man has acquired. otto 
I 2/ 
jl notes that:-
11 tt •••• prior to 1856 the length o:t the school day was 
11 the same in all grades. From 1856 to 1904 the trend was 1~ 11 1 toward shorter daily sessions. A:fter 1904, except in I Grades 1 and 2, the trend changed again toward longer I sessions, and that by 1926 the length o:t daily sessions ~~~ 
1 had returned to approximately what they were in 1866. u I 
1i l./Wal. ter H. Gaumni tz, "Underbuil. t or Underused?, • Cl.eal'ing 11 
11 - House, (January, 1956), 38: 278. 1 
il _g/Henry J. otto, Elementary School Organization and Adminis- I. 
I! tration, Third Edition, Appleton-Cro.fts, Inc., New York, j 
11 1944, p.297. I 
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==Jl ... ·- --·---------------=--===--=--==--·----------~~=1= ]I Length o:r time spent in school is like Topsy and n just Ji 
11 growed11 to such an extent that today there is no authority who I 
,,1 can tell wba.!;the period shoUld be. Iliscussing this problem, 
!I Monroe says: 
1 1 "There has been no connection between the research show-
1 ing how long it takes a child to learn in a given area and I I the time allotment in schools. Any changes in this direc-! tion have been the result o:r opinion on the part o:r admin-
1 istrators and not as a result o:r research~ tt 
II Schools must budget their time.-- Cooke says that it is 
I. imperative that the recurring activities o:r a school be reduced '. . 2/ 
I
to a schedule o:r time allotments-u •••• in accordance with their 3/ . 
1 purposes, relationships, and values. If He continues:- I 
I . . I I . "Throughout the history o:r its development, the j1 I American·public school system has experienced a continuous 
I 
expansion and reo~ganization o:r its ~ctions and activitie 
New subjects have been added gradually to the academic pro- I 
gram without the removal o:r established subjects. It is I evident that time must be :found :for these subjects and as 1 
their number increases, it becomes more necessary to budget 1 
·carefully the time available." 
Not only must schools budget their time, but they must also 
drop :from their programs those tbinN,i :for which there is no 
1
1 
pressing need. As Caverly puts it:-
11 
11When one worries lest there may not be time enough 
:for this_ or that he will do well to remember that the one 
I'! :fixed :factor in l.i:fe is not how much work there is to do, but how much time there is in which to do it. Rich or 
I 
' !1 Walter Monroe, (ed.), En.Mtclopedia of Educational Research, ~-Revised Edition, .The Mac llan Company, New York, 1952,p.J79. 
!~Dennis H. Cooke, Ray L. Hamon,. and Arthur M. Proctor, . i Princiittes· o:r S~hool Administration, Educational PUblishers, 
1 Inc., nneapol~s, 1938, p. 278. 
I 
,, 
I 
J
l .J/Ibid. , p. 279. 
!Vc.R. Caverly, none session Day in the Elementary School," 
1 American School Board Journal, (April, 1939), 98: 29. 
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l'j. poor, we have twenty-four inalienable and non-negotiabl~ _ 11 
hours each day. A wise division of' that time will provide j! 
I portions f'or work, f'or play, and f'or rest. For the child, .I 
j a large part of' the work is school time, and the teacher I, 
:1 must see to it that the school time is used with greatest If 
I 
profit to the individual. The famous question 'What know- 11 
ledge is of' most worth? t is never finally answered. It ,, 
I must. be answered anew each day, by each teacher, f'or each 11 
1
, child. How simple the precept, how dif'ficul t the practice., 
il Studies of' time allotments.-- In the 1920 t s a number o:t: I 
II I i studies o:t: time allotments were made and these showed wide 
I H 
j variations in the time given different school subjects. Mann, j 
l in his classic study nHow Schools Use Their Time, 11 :t:ound the j II 
.I 
li variations in 444 cities. He says, 1'It is strikingly evident ••• 
1 
11 that there is no close agreement among school authoriti~i as to I 
I
I what constitutes the optimum length of' the school day. "- II 
1
1 He states that the setting up of an optimum time schedule II 
! I 
1
1
. must await certain scientific developments in the :t:ield of ed- I 
1
1 
ucation. Time allotments are not a matter to be determdned by 
II guess, opinion, or tradition as they so o:t:ten have been in the 
i I I past. Rather, time allotments and the length of' the school day lj 
11 should be determined by scientific invest~2·& ation and experiment11 II !!:/ I 
I Mann concludes by of:t:ering the following: J 
I I l «optimum time allotments can be established only after i i educational research has resulted in: I 
I
Ii 1. The determination on the part of cur,riculum makers , 
o:t: a definite list of specific objectives and desirable out: 
1 comes :t:or each subject which should be attained by pupils I 
I I ! i/carelton Hunter Mann, How Schools Use Their Time, Teachers 
j College Columbia University Contributions To Education, 
I! Number 333, Teacherst College, Columbia University, New York, 1 
II 1928' p. 126. II 
ji 2/Ibid., p. 150. II 
" '""" ~~-"-" "-~C~~-"""" """'""" ~~=" ~~~"""~~~"" -~~'""~'" '""""-~~~-~~~~~"~""-; ~"-"" c=~~t~-~-
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li il 
i il ;· j; 
I 
I 
of the elementary grades. 
2. The determination of the quantity, quality, and 
kind of educational experiences necessary to insure 
ac~evement of the specific objectives. 
3. The determination of the most effective methods 
of instruction to be employed in presenting these educa-
tional experiences in order to secure the expected know-
ledge, skills, attitudes, and ideals. The factor also 
involves proper grade placement of materials.tt 
Various school plans dur!ng the depression years.-- During 
j the 1930's, many school systems made attempts to provide an 
I adequate level of education even though beset with a decrease 
I 
I in runds available due to tbe depression. One plan was called 
' 1/ I the «Add-An-Hour-Plan."- Because of the expense and the limited 
I funds available during the depression, schools were shortening 
i the school year. Concern for any educational loss because of 
I 
t~s shortened year bro~ght rise to a suggestion of lengthening 
. the school day to seven hours. T~s was suggested as a tem-
1 porary measure, more especially desirable in the upper grades. 
I j The plan, in use for more than five years in a school in 
I 
I; Honolulu, got favorable reactions from Young. The health and 
I 
,, 
I 
physique of the pupiLs were better then under the regular day. 11 
J Teachers had few complaints about the unusual length, perhaps j 
1i because teachers have usually been willing to do what was best 
'j for their pupils. The added expense of administering the plan I. 
sohoo1 
I 
1 was very slight. 
II II 
Young emphatically says:"The seven hour 
/1/c.c. Germano, "The Seven-Hour Day," School Executive 
.-(November, 1932), 52: 104-105. 
Journal, 1 
I ,, 
ii 
i! 
11 
li 
lj 
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II 
The city or Bangor, Maine, also tried lengthening its schoo~l 
i y I' 
1
1 day during the depresaion years. The plan was adopted to work 1! 
IJ out a good program without increasing the ra.cul ty. Conditioned II 
II I li and slow-progress pupils we:re provided for by means of special , 
!! classes. 1 
il Length of elementary school day in 1937.-- Knox, investi- j 
l!i gating the length of the elementary school day of 80 school I ~ ~ I li systems, found that: . II 
I'! tton basis of the data analysed, in the 80 school j i organizations under consideration, the typical school day 
II is as follows: The morning session opens at nine otclock j' 
II in all grades. The morning session closes at 11:15 A.M. i in the kindergarten, at 11:30 in Grade I, at 11:45 in I 
lj Grade II, and at twelve o'clock in Grades III-VI, inclusive.! 
1
.1 The afte:rnoon session opens at 1:15 in all g:rades. This 
i session closes at 3:00 P.M. in the kindergarten, at 3:15 
ij in Grade I, at 3:30 in Grade II, and at 3:45 in Grades 
1
1
1 
III-VI, inclusive. The length of the school day is twa 
1 and one-fourth hours in Grade I, five hours in Grade II, I and five and one-half hours in Grades III-VI, inclusive." 
1
1 
Halt-day sessions and tull-da;v: sessions compared.-- First I 
/j and second g:rade children in a school system on halr-day session~ 
~ M iwere compared with those on full-day sessions by Hollingshead. J I , I 
I I. 
I
. 1 G.A. Young, ttThe Seven-Hour Day, n School Executives Magazine, ,.,. 
(February, 1933), 52: 205. 
112/o.w. Ackerman, 11Bangor Lengthens Its School Day," American 
1
1 11- School Boa:rd Journal, (April, 19 33) , 86: 4l. 1 il 'I 
!i 3/William F. Knox, nAn Investigation of the Length of the I ii- Elementary School Day, n Elementary School Journal, (December, . 
:1 1937), 38: 295. 1 !: ' I I 
1
'14/B. Hollingshead, "Evaluation of Half-day and FUll-day sessional 
!
1
- in the First Two Grades, 11 Elementary School Journal, ( Januarylli' 
'! 1939) I 39: 363-370. I 
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/He found that there was not time enough for the schools on halt'~! 
,I day sessions to do a good job. The children were pushed so the I 
II pe:r:t'ormed well academically when tested and compared with :t'ull-
lj day pupils. This comparison was made at the fourth grade level.! 
I Although academic performance was comparable, the author t'el t ;! 
lit was at the expense o:t' the socializing processes. ~~ 
i 8. Length Of The School Day Today ~~~ 
j The National Education Association, reporting the trends in · 
i I 
J city-school organizations for the decade, 1938-1948, found that jl 
1
1 the length of the school day remained relatively constant for 
. . 1/ ' 
II this period. The research bulletin reported:-
1 
I 
II 
II 
li /! 
"In the majority o:f city-school systems the length of I 
the typical school day in 1947-48 was identical with that 1 
reported :for 1937-38. In the systems where some change has ! 
occurred during the past decade the results almost cancel 
themselves out. Almost as many systems have lengthened the 
school day as have shortened it--or in other words, the 
1
. 
median increase for the group which has lengthened the day 1
11 
is very close to the median decreaae on the part o:f the 
group which has shortened the school day." :j 
II 
i! 
jl The United States Office of Education also found in 1949 
11 2/ 
'I that:-
1 
11For grades I-III, the median length of the day re-
I.,, ported by 80 cities was :five hours. The longest day was six and one-half hours; the shortest, three and three-
I
J :fourths hours. For grades IV-VI, the median length of the 
I day reported for 77 cities was :five and one-half hours~ 
:! The longest day was six and three-fourths hours and the 
II shortest, four and one-half hours. n 1 
ij ! 
IJThis study reports practices from cities located in forty-three 
ll 
!i 1/National Education Association, Trends in City-School Organi- 1 i- zation, 1938-1948, Research Bulletin, February, 1949, Volume I, 
I 27, National Education Association, washington, D. c., p. 31. 'jl I , ~\2/Effie G. Bathurst and Others, op. cit., p. 32. Jl ,,~~.~•~•. oll••o~•~~ c.·~o ·.···~~.~~-· -~~• ••••••~~-·~••••~~·~~~·~··•••••=-••·~~• -~· .. ~·c·.~--~~~,-.ccc•.co • 
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-·-------T~ta~:~-;~;-~he school years 1947-48 and 1948-49. r---------
j Herlihy, reporting for the United States Office of Educatio1 I -
... lin 1950 finds, contrary to common belief, that city schools are I 
I in session for shorter annual terms than they
1
/e before the II 
i turn of the century. He cites the following:- II 
11In the year 1900 city schools were in sessions an I 
average of approximately 188 days, or at least 7 days more I 
than in 1950. From earlier reports published by individual 
1 city schools systems (circa 1840) it is found that the 11 
1
1. schools in the following large 'cities were in session 11 
practically the year round: New York, Chicago, Philadelphia.,,. 
I 
Brooklyn, Boston, Baltimore, Cincinnati, Cleveland, BU.f'falo ,!1 
I
I Washington, D.C. , and Detroit. The custon then prevailing ,~, 
was that of" dividing the school year in the greater number 
1
!
1
_ of" cities into 4 terms of twelve weeks. each with a vacation 1 
of a week at the end of each term. In some cities all the il 
J vacation came in the summer season except for a week at 1 
, Christmas time. The summer vacation was extended gradually jl 
,i until the school year was reduced to about 9 or 10 months." llj 
ll Period of time in child•s life that is spent in schoo1.--
ll1· Miller and Spalding deplore the small period of time of a !I 
I child's life that is actually spent in the schools. The number~ 
I of" years of school is climbing slowly upward but not at anythin 
I • 
jllike the dramatic rate at which knowledge increases. As a re- !i 
lj sult, a smaller and smaller proportion of" human knowledge can i y 
11 be learned in school. They say that: 
jl nschool days are few and short. In most good communi ti ~ 
1j schools are open for 180 days each year. A few provide ed- 11 
lj ucation in the sunnner months and so hold school for about l 
l l/Lester B. Herlihy., Statistics of City School Systems, 1949-50;
1 
11- sta:t:f, Pupils, Finances, and Property, Federal security Agenc ·r j! United States Office of" Education, Washington, D.C., 1953, 
'I p. 6. I 
!.
1
. yvan Miller and Willard Spalding, The Public Administration of 1l11 
J American Schools, World Book Company, Yonkers on the Hudson, , ! New York, 1952, p. 69. r (II '-- '"-----=-- --- -~[-==-=--"--=-= - -- --,;:----=.-.c.o=- - -- ~ -== "--= ~--"---=-==-=-=;,_ _·-==--c--=--=-- -======--=-=-o--=;o-.:o=.,---===-=- -:.-=-- --=~oc---:=---='-==--=-""-=- r =-===-=:-:-=.-
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11 250 days. The length o:f the school day is usually but J 
1! three hours in the kindergarten and not over six hours in 11 jl the elementary and secondary schools. If' a child begins Ill 
ll
r in the kindergarten and continues through the high school, 
graduating at the age o:f 17, he attends :ror only 13,500 i·l 
'i out o:f the 148,920 hours he has lived. out o:r 6205 days 
I 
o:r his li:re he will have spent only part o:f each o:r only 1
1 2340 days in school. He spends more time out o:r school II 
lj than in school. 11 jl 
II Double sessions and a shortened school day.-- An even :rur- I 
II ther shortening of the time available :for pupils' schooling is I 
II necessary in many communities. Forced into double sessions be-l 
11 cause o:f overcrowding, the schools :rind the double sessions are! 
·I pressure points :ror both teachers and pupils. Research is not I 
II available to show what is best program-wise when any community i 
II is :rorced to shorten the school day. Otto, speaking o:f bal:r-da~ 
II sessions, says: l/ lj 
II ''Usually the tendency is to crowd into the halt-day ~~ 
J! the customary time allotted to the three R f s and then do 
1
1 as much else as time will permit. The result is that many I 
1! o:r the other educational opportunities usually. provided in 
11 good schools are diluted or omitted altogether. n il 
II I ll Shortened day challenges teachers and methods.-- Young 
!I . 
!!believes the shortened school day challenges teachers and their 
p 
li methods o:f instruction. Assuming that a :rive hour day is the 11• 
I! 
II minimum needed to achieve objectives under present curricula, . II 
l1it becomes evident that the same results cannot be expected wit1 
II the shorter day. The al terna ti ves in handling the challenge _ ~~ 
II ~ il p~esented by the shortened day are reviewed by Young as :follows :li 
II II 
I! !/Henry J. otto, op. cit. , P. 301. I' I 
il _g/Mary R .. Young, nnouble Sessions Are Pressure Points," j 
II Educational Leadership, (October, 1954), 12: 7. 
:: 
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1 by a proportionate amount of the total reduction in time. 1~ 
A second choice is that of allowing the usual amount of 11 
time for some of the activities and of curtailing to a re- I~ 
i duced share of time certain other activities considered ~-~ 
II 
less important. A third alternative is that of integrating 
1 all the activities in such a way that multiple outcomes may li 
1 be expected. n j 
I I 
1 The effects of the shortened day.-- What of the effects of j 
,
1
: the shortened day? In a study in the Austin, Texas, Public ! 
Schools to determine the effects of half-day classes, the half- II 
II day session is described as a practical, :i:f not satis:factory, II 
li answer to the problem of overcrowding in the schools. Thirty- j· 
ji two classes were compared through the differences in mean gains I 
II ' ,I 
l
'
1
in achievement of full and half-day sessions in six.schools. i 
.
1
1 These mean gains in achievement were tested for significance anJ 
·1 .Y ·1 i compared with the time allotment for each area measured. , 
~~~ "The differences in mean gains as compared with time- 1! 
Ji allotments by full-day and half-day sessions indicate that jl 
'lj concentration on the 'academic subjects' by half-day classe9 
I 
does not provide a satisfactory substitute for the enriched 1 
1 program of the f'ull-day classes." l 
·I 2/ I jj Russell and Eifert-also investigated the effects of the 
ij double session schools on the achievement of pupils. Matched ~­
IJ_ groups of pupils which spent an equal amount of time in selecte 
1: ' 
11 subjects were compared. They found comparable achievement in I 
]I I 
·t ' li reading, language, spelling and arithmetic, but because of the 11 
" . li shortened time for such activities as social studies, art, musi~r 
lj 1/Louise L. Smith and Thomas D. Horn, "Is The 1/2 Day Session 1 
l
i FUll Measure," Childhood Education, (December, 1952), 29: 374. 1 
I . 
1!1 2/D.H. Russell and H. V. Eifert, "Comparison of Achievement of I 
1- Pupils in the Single and Double-Sessions School, n California il 
. I[ Journal o:f Education, (August, 1949), 18: 12-16. I 
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,,and healthn •••• the children's achievements in these ar~~:------- -~~-------------
lj might compare more unfavorably with the achievements o:f childreJ 
I y 11 ~ ,,who devoted regular time to these activities • ., This study did II 
W' l1 not investigate such important areas as attitudes and social II 
11 behavior which could conceivably' be ai':f'ected by attending a l'l 
, double-session school. These authors conclude that pupils J1 
!, I' !I under double-sessions are being denied the opportunity to par- I 
1
., ticipate in some o:f the more rewarding o:f the informal activi- i 
I ties o:f the elementary school. I 
I The year-round school.-- Many communities - some plagued I 
l'lby 1
1 
overcrowding and double sessions - have given consideration 
1! to the year-round school. The idea is not new, :for examples ! 
d lj 
II may be :found in the eighteenth century in Massachusetts and I 
'I 
!England. The term year-round school means di:f:ferent things to 
I 
II di:f:ferent people. In some cases, students go to school nine I' 
!I months with the year divided into quarters. One :fourth o:f the 
I' II 
\student body is on vacation at all times (usually the schools li 
1
1 which are having di:f':f'iculty housing theil> pupils consider this 1
1
1 
II plan). The more connnon concept is the of'.fering o:f a year-round 
1 
I! program Summer months are utilized f'or recreational and re- I 
!I • I~ 
!;medial work, while regularly scheduled classes with each child 11 
IJ attending daily is not the program. 
1 
II A variety of' services, such as remedial instruction, part- j 
e 
1 
time education, recreational activities, teacher growth in- ., 
! 
·i 
:i 
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l service, provision ror accelerated progress, opportunity ror i 
I students who wish to pursue special interests, and others are !. 
' ,, 
1/ mentioned by Laf'ferty as types of offerings provided by the ~~~ 
Ji year-round school. He finds that some collliliU.Iliities think summer J 
I I 
I ' ! school to be a menace, adding that to many, many more n •••• it l 
I I 
I opens up a wealth of worthwhile, even exciting experiences j 
II which cannot be matched at home, the corner drugstore, or durin~~~ 
II ;Y I 
lj the regular school term. 1 II 
I, ,, 
1i Longer lesson periods.-- Also to be considered in a dis- I 
li cussion of the length of the school day is the recent trend for 1, 
'i longer lesson periods. The primary grades may need shorter 
I 
!periods because of difficulty of sustaining interest and learn-
t! ing over long periods. But for many classes, especially in the I 
!i upper elementary and high school levels, there is need for a J 
'I I 1
1 
class period organized to allow the total lesson a minimum of j, 
II from .fi.fty to sixty minutes. Lawson comments: on the longer 
lj 2/ I! lesson periods as follows:-
:1 I! "A strong recommendation .for .fairly long periods o.f 
i!' guided study lies in the ract that only by watching the 
I 
child work can a teacher make adequate diagnosis of his I weaknesses and needs. Diagnosis can best.be made while 
1
1
. the child is actually trying to perform the work--not 
afterwards. This means that he must be working under 
1
,
1
• conditions that fos.ter continuous attention on his part, 
with the teacher observing, guiding, suggesting, or re-
ll directing his e.fforts as the needs become apparent. u i 
! II 
I'! 1 H.M. Lafferty, ttThe American School-Open All Year, tt American /1 
.\ School Board Journal, (June, 1949), 118: 80. jl 
li i 
11 ,S/Douglas E. Lawson, School Administration, Odyssey Press, ! 
1j New York, 1953, p. 95. I 
1: J' !: II I 
j: II I 
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II 9. Length Of The School. Day rn The Future ·II 
I Again one must l.ook to the crystal. bal.l. for the l.ength of jl 
I the school day in the ruture. Past and present practices shoulQI 
indicate the direction in which modern elementary school. progr~ 
I are heading. Despite the efforts of many educators to modern- II 
lize their progr~s, many others have fo~7otten the origin of 
[our present school. day. Gaumnitz says:-
! ttstudents of education know full well that the present 
school year and school day originated when only the few 
attended school for an effective period of time and when 
the amount of education sought for most youth was a small 
fraction of what it is today. Yet too many of them con-
tinue to follow traditional practices when all about us 
science is challenging the past and is daily changing our 
patterns or living. ff 
Shane and Yauch recognize that the length of the school day 
I is an area marked by conflicting opinions. They see a need in 
11 many elementary and junior-high schools for the reduction of j 
,
1
·1 isolated exposure to non-functional knowledge. They would like I 
Ito see the school day taught in terms of meaningful experiences~ 
I 
I 
II 
I 
I 
ttThis would serve to end the controversy as to how long 
a day children can •take'. If school experience is good, 
if the school day embraces large blocks of time and a wide 
variety of related content, its length need be limited 
only by principles of mental hygiene which deter.mine the 
limits to be placed on the energy of the teacher and the 
growing child." 
II 
I 
d 
!i 
i· 
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il 10. Other Factors Relevant To A Longer School Day 
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I! 
'I Health and Fatigue.-- Health and fatigue problems of the 
I child have long been controversial. Educators are agreed that 
I 
I over-fatigue in children.should be avoided under all circum-1/ -
stances. Averill-points out that studies on fatigue have pro-
duced some viewpoints based on experimental inquiry and others 
on emotional factors. Dr. George Irving, presenting a paper 
to the New York Medical Society, said: ttschool hours are too 
long; home work is excessive; too little time is allowed for 1 
I the noonday meal, •••• with the result that resistance is .fur-
1
1' 
: 2/ 
II ther depleted. tr- This pronouncement against the long school 11 I . 'I 
I
I day was met on the other hand by school officers who tt •••• find J1 ~~~ themselves compelled by the exacting demands of modern civili- 11 
I IJ 
,J zation to provide instruction in so many subjects and in so il 
II II 
I/ many items in each subject that the hour;
1
now available for ~-
IJ the training of pupils are far too few. 11 
I Mol:'e agJ:"eement is found on fatigue problems of younger I 
11 children. Dawe and Foster studied kindergarten and prima.l:'y 
II classes for evidence of fatigue. They found some teachers 
11 enthusiastic over the advantages of rest and the teaching of 
h 
II relaxation, while others were obviously bored with the period I . 
1 1 Lawrence A. Averill_, '-'The Single Session Day for Elementary J- Schools, n Massachusetts Department of Education PUblication_, 
ii February_, 1950, p. 17. 
ij 
~~- 2/George Irving_, 11Fatigue ·in Children, n Elementary School 
1 - Journal, (November, 1927) _, 28: -193· 
II 
'1/Editors, "Are School Hours Too Long?," Elementary School 
Journal, (November, 1927)_, 28: 165. 
ii j; ; 
~ II I! 
., l j1 Iss "-~~~~r ::c::p;:v::i:~:~~:e::::::: ::~:d :i~htest excuse. --lr-=~ 
rA. ~~~ " •••• that the rest period .furnishes a time .for actual ~ lj rest, rest .for body, .for eyes, .for nerves, and .for mind. 
They .feel that after such a period the child's behavior, 
I
I emotional control, and his ability to pay attention, to 
I 
be interested and to think are improved.u 
2/ 
!1 Bauer and Wilson-feel that young children should not have 
I 
I 
I II a continuous school session without interruption or rest. 
_They j 
! believe the young children should have intervals o.f relaxation, 1, 
!change o:f occupation, and occasions :for complete relaxation. I 
!Bathurst .found opportunities .for relaxation provided to some !1 
3/ i 
11 extent in all grades in the 100 cities covered by the report:-
1! 
I 
"Around three-fourths o.f the schools have a .fixed recess .. 
period. In addition, in the primary grades, rest, sleep, II 
and play are provided as teachers consider them necessary; j 
and in the upper grades variation o.f activities and changes 
in places o.f work are arranged. 11 
I 
/1 Teacher .fatigue.-- Teachers also share the need .for res.t 
Jl 
II during the day. ·In 19.34, the length o.f the school day .for 123 
limen and women public school teachers was .found by Lambert to be 
·I 
lone o.f 9 hours, " •••• divided about equally between regular 
I W 
·1 classes and a large number o.f extra class duties. n-
I
l Clark, Featherstone, and others call .for school authorities 
I I 
1
1/Helen c. Dawe and Josephine Foster, 11Fatigue and Rest in the 
- Kindergarten_, n Childhood Education, (February, 1935), 11: 211.1 
12/W.W. Bauer and Charles c. Wilson, "Schedule Fatigue in School \ 
1
1
- Children, tr Hygeia, (March, 1943) Vol. 21: 238-239. j 
j3/E.f.fie G. Bathurst and others, op. cit., p. 34 j 
1!' 4/ A. C. Lambert, trHow Long Is The Teacher ' s Day? , 11 Nation t s !I 
1 Schools, (February, 19.34), 13: 38-40. . · 
II I 
:1 /. 
II il 
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' to make an honest effort to limit the teacher r s required duties ,
1 
I within the boundaries o:f good educational. practice. This good il 
II educational practice includes giving teachers adequate time to I 
!l do a good job in the classroom. These men find this is not J1 
II 1/ r 
'!always true in actual practice. They tell us:-
1
1 
i tJAl tho administrators and teachers both believe in II 
1
1
1
. the importance of meeting the individual pupil needs, ac- 1, 
tual practice often denies this philosophy. The pressures 1 
l
j/1 of various phases of the school program, parent-teacher 1 
activities, and community projects may consume more than 
II their share of the teacher's time. It is important that 
1
:: the teacher be free from extra-curricular duties during ,I I the school day so that he can give full attention to an II 
I
ll effective teaching job. n 
11 I! With this in mind, many boards of education and administrators 
,, I 
1
J are recognizing the value of hiring some professional help for '! 
I teachers to better enable them to carry on a full program while I 
I . 
11 giving primary attention to classroom instruction. 
! Many teachers are habitually weary or have tired feelings 
I I according to Dodson. He gives various reasons for teachers 
I ~ i becoming mentally and physically weary, but adds: "Very often I 
I only a heal. thier attitude toward one 's way o:f earning a l.i ving ~~ 
would clear up a considerable part of her nervous and mental 1! 
I II 
1
1 exhaustion. 11 .,!, 
jl The healthf'ul school day.-- Modern schools are directing 
II their attention to a curricnlum design that al.l.ows :for many ! 
I; 1/Lee 0. Clark, Richard Featherstone, Edward Konopka, Phylis !1 1- Lennington, and Scott w. Street' nwe Need These Things, n 'I 
!1 National Elementary Principal, (February, 1955), 34: l9. 
II
' ,.g;'George M. Dodson, "How Tired Is Too Tired?, tt American II 
, Childhood, (May, 1953), 38:7. 
l !i 
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II adjustments in the school programs. Loomis, concerned w:!. th 
II what makes a healthful school day for both children and teach-
~~~ era, thinks that the answer may be found in this type of' a 
I y II curriculum.. Loomis suggests: 
il nNow it seems reasonable to say that the 'adjustable r 
1
1
1 
school day makes for the •heal thful t school day in any 
situation where human values are paramount and environ-
! 
mental factors are alterable for the enhancement fulfill-
ment of' these human values. 11 
,! I' Transported Pupils.-- Many communities are burdened with 
II the unalterable problem of' transporting a good portion of' their 1 
I pupils. Thus, time spent in the classroom may not be the prime 
I 
~~consideration for these traveling children. Lambert found that 
!lthe scho0l day for many transported pupils begins long before 
I 2/ il the school day of' most teachers. Lambert reminds us:-
!\ «To many of' these pupils the school day begins much 
I 
before seven o'clock in the morning and ends considerably 
later than four otclock in the afternoon. Time plays a 
l
l very significant role in the daily life of' the transported 
I pupil. tr 
I Utilizing School Buildi~s.---With school buildings usually 
I 
11 the largest investment ·in most communities, concern relating to 
1 the extent to which they are not in use periodically appears in 
!the literature. Englehardt calls for proper planning of' school 
il 
I 
I 
! 
II buildings with extended use in mind. He says: 31 There is a 
II I jl/Mary J. Loomis, "What Makes'A Healthful School Day for Child-
i- ren and Teachers?, n Childhood Education, (April, 1950) , 26: 35 
12/A.c. Lambert, nLength of' School Day For Transported Pupils,« 11- American School Board Journal, (September, 1939), 99: 46. 
1.2/N.T. Engelhardt, and Associates, Portfolio A - Elementary 
~1. School Classrooms, Bureau of' Publications, Teacher's College, Columbia University, New York, 1941, p. 5. 
J 
5 
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1 distinct advantage in having educational spaces pl~e~ so that r----
a .full-day use of the school plant may result. 11 Williams also ll 
I calls .for economy in the public schools. This economy is poss- 1
1
! 
I' I I ible thro~Jh greater efficiency and usefulness. Williams also 
1 contends:- l 
I 
II 
I 
1rNo industry can continue to pay dividends if its plant 
is in use only one-fourth of the time or six hours each day 
School buildings are usually the largest investment in most I 
communities. They should be economically built and econom-1 
ically used. Like industries, schools can not pay dividend 
if school buildings are used only six hours per day .for 
1 eight to ten months each year.u · 
Gaumnitz concurs with the underuse of school buildings. 
He .feels that administrators are placed in a very questionable 
~~position when called upon to justify the long closing hours of 
I ~ school buildings. Speaking of the administrators, he says: II 
I 
I 
I 
I 
uThey must admit that, generally speaking, schools 
are in session only about six hours a day, .five days a 
week, and thirty-six weeks a year, which means that the 
.funds a community has invested in its elaborate school 
plant are producing returns for an average of only 180 
days, or 1 , 080 hours a year. tt 
These daily and yearly sessions give all the appearances of a 
3/ 
·part-time operation, Gaumriitz believes. He continues:-
I 
I 
II 
"If, for example, the school term should be extended 
to 240 days a year and eight hours a day, the total would 
be 1,920 hours, or over three-fourths more than at present. 
Such an extension would still leave .four weeks .for school-
wide vacations, for renovations of the buildings without 
the handicap which might result .from classes being in I 
session or .for the unimpeded reorganization and rearrange- 1
1
! 
ment of rooms and buildings." 
II 
J, 
II 
I' 
I 
I 
II 
lj Conclusions on Related Literature and Research.-- This 
l1' review of related studies has shown that the optimun length of 
hthe elementary school day cannot be determined from present 
II I 
!l 
II research findings. No one has been able to scientifically 1
1 il 
1
. 
!!determine the length of the school day, nor of the school year. 
II The individual di:f':f'erences in teachers, pupils, communities, 
J and school progr9.1lls make experimentally determined answers .I 
~~di:f':f'icult, if' not impossible. Although the length of' the school 
11 day is an area marked by conflicting opinions, the efforts of 1 
I, I 
!!educators to modernize their programs must, undoubtedly, come 
il face-to-face with these opinions. It is hoped that the areas 
!!covered, while at times a hodge-podge of ideas, plans, opinions, 
I' il and facts, has shown that the lengthened school day deserves 
!I consideration in any modernization of an elementary school I il II i! program. 
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Chapter III 
Procedures 
1
1 The stated purpose of this study is to dete~ine teacher 
1
1
1 and administrative attitude toward the necessity or a longer 
I, school day. Areas of agreement and disagreement within and 
1 between teacher and administrative groups are to be determined. 
To conduct this investigation the following steps and proce-
dures were employed: (1) The term school day was defined. (2) 
The data concerning the various factors which would be likely 
I 
j to effect the attitudes of teachers and administrators when 
I 
.i thinking of a longer school day was collected and studied. (3) I ~~~An attitude scale to secure attitudes of teachers and adminis- l1 
I trators of the elementary school on the need for a longer schoo 11 
I day was constructed. (4) The attitude scales were administered! 
lito elementary teachers and principals in selected communities. 
(5) The attitude scales were tabulated. (6) The data was 
1 interpreted. 
I 
I 1. Definition of the Term School Day 
The school day is defined as the t~e children spend in 
school each day under the direction of teachersJ principals, 
~~~or supervisors, carrying on the learning activities provided 
~ for in the elementary school program; exclusive of that time 
I spent consuming lunch. 
I I 
I I, 
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2. Sources of Items on Attitude Scale 
[I The twelve items included in the survey section of the 
1l attitude scale were decided upon through the following pro-
II 
I 
1139 -~C- ·-=== r 
~~~ cedures: 
J First, there had been considerable discussion of the re- I 
I' I lllated problems arising from the establishment of a longer schoo~ 
11 day in a connnunity with the administration and staff' of' the II 
I authors r school system. 
1
j 
II Secondly, a review of literature and research to further 
!jdetermine the factors which affect children and teachers in the 
l1 organization of an elementary school day was helpful in select- I 
'I ,ing the various items for the attitude scale. 
I The accumulated information was presented to a graduate 
!group for discussion and evaluation. Of particular benefit 
! 
I jhere was the group interaction which provided added insight 
!into the whole problem. 
3. Form and Content of the Attitude Scale 
If Following an investigation of' the various types of' attitud, 
1 scales used in similar studies, the particular form of the scal1 
was adopted. 
After an accumulation of the information found in the lit-
11 I 
jl erature and discussed in the group meetings, twenty statements 1 
I. 
.
1
1 representative of' the more common reasons given :f'or or against II 
1•1
1 a lengthening of the school day were bu.il t into a preliminary i 
1: II! 
I llform of the attitude scale. 
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1!
1 
In addition to the statements o:f the. survey section, a i 
I II ilcover sheet was added. This cover sheet gave (1) a short ex-
1: I tit !!planation o:f what was being attempted, (2) directions necessaryj 
!! for compliance, and (3) appreciation :for cooperating. Addition~, 
ii J! 
1
1! al information asked was the opening and closing hours o:f schoo11 
1
! :tor chHdren, length oJ: the school day :tor children (exclusive 1 
11 o:f lunch), number o:f school days planned :for children in a nor-
11 mal year, and a check to identi:fy person participating as a ! 
·11 primary teacher, intermediate teacher, or an administrator. i 
11 Information on the length o:r the present school day :tor I 
1J children was necessary on the assumption that administrators l1 
·~ I I and teachers working and planning for a longer-than-average .. 
II 
;! school day at present would have dif:fering attitudes :from those r 
!administrators and teachers presently working an average or 1 
1
lless-tban-average school day. The opening hours and closing 1\ 
II 
11 hours o:f the school :for children was asked to rein:force the j 
I! necessity for giving the length o:f the school day (exclusive of I 
I I I I 
!lunch) for children. This was considered essential as most j 
11 connn:unities expect teachers to have earlier arrival and later II 
'i' 'I departure times from those o:f the children. 11 
1
1. The number o:f days planned :for a normal school year was !1 
I 
II 
I included because of the positive correlation between the length! 
11 of the school year and the length oJ: the school day. WhHe !, 
~ !this attitude scale is primarily concerned with attitudes I 
I
I toward the lengthening o:f the school day, it must be recognized !I 
1, that an increase in the length o:f the school year is another lj 
'I II 
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il commonly duscussed and accepted possibility o:f increasing ~~ 
li educational opportunity. Moreover, there is o:ften mentioned lj 
... liin the literature a combination o:f these two ideas. I 
II An identification o:f those participating as teachers or 'j 
1l administrators was necessary to show areas of agreement and '1 
,,·: I 
, disagreement within and between these two groups. Teachers 
II were further requested to identi:fy themselves as primary or I 
Jl intermediate on the assumption that they might have di:f:fering ~~ 
11 views on the length of the school day because of observed J· 
I! physical and mental maturational factors present in the age J 
!!groupings of their children. Administrators might also be 
I 
!assumed to have differing viewpoints from teachers due to a 
ll different perspective of the local school situation. 
II The preliminary f'orm of the attitude.~scale was adminis- 1 
I I 
1! tered to a seminar group of teachers and principals f'or further I 
II . I 
1
1
j suggestions and evaluation. Those statements which received !! 
i II 
; responses most indicative o:r a positive or negative attitude j/ 
,1 toward lengthening the school day were retained :for the :final il 
j!' revision of the scale. This f'inal revision included minor 1 
I I 
li changes in wording o:f the cover letter and a shortening o:f the I 
1 survey part o:r the attitude scale from twenty statements to !'.! 
II twelve statements. A space was provided for the teacher or 
,j
1 
administrator to add comments he felt valuable on any phase of 
~ the attitude scale. 
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!1 (3) Disagree. A copy of' the attitude scale is included in the/ ill 
II 
j appendix. The attitude scale, in its final f'or.m, was adminis-
1 i ! i tered to a large group of' elementary teachers and principals 
II in a graduate class, with ravorable results. 
li 
i! 
11 
4. Distribution and Collection of' Attitude Scales 
ii The communities selected had well-known school systems. 
I 
1 Their participation in the survey depended upon (1) location 
,J in New England, and (2) the length of' their school day. 
!I ,, The New England location was used because it is in this 
iarea that the longer school day has been slow to receive much 
I II serious consideration. Other parts of' the country, namely the 
II Mid-West, have traditionally had a longer school day from that 
li normally found in the New Eng]. and area. 
lj . I 
lj li The length of the school day was also pertinent to any I 
'I selection of' the schools to participate. communities in the J 
I I I New England area f'or which statistics could be obtained were 
11
. 
ifound to have an average school day of five hours, exclusive 
II or lunch, It was decided to sample colllli1U.lll.ties having an II 
li average-length school day, a below-average-length school day, \j 
II I il and an above-average-length school day. 
II I 
!I A list or cCliD!liUDities selected to pa:rticipate in the sur- 1
1 li vey may be found in the appendix. II 
il These twenty-one communi ties selected were each sent / 
II 
;1 twenty-five (25) attitude scales. The superintendent was con- 'II 
II 'I 
1j tacted f'or approval. The attitude scales were sent or delivereq
11
: 
'i I 
I\ to his of'f'ice accompanied by a cover letter w.ri tten by the I[ 
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II Superintendent of Schools~ Lynnfield~ Massachusetts. Distribu-1 
I! tion of the attitude scales was handled by the superintendent j 
jl li of each community. 
•: 
To each attitude scale was attached a 
i stamped return envelope to help insure frankness of response 
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1/ 
and speedy return. II 
II With such a selection of a limited number of communities, 11 
there was a possibility that not enough responses from the /I 
administrators could be obtained. Therefore, the attitude ~~~ 
scale was also distributed to a graduate course on The Problems I 
of the Elementary School Principal conducted by Doctor Mark I Murfin. This sample brought in fifty (50) replieS tram II 
elementary school administrators with varying school day length&, 
as well as fifty-seven (57) other responses from primary and 
intermediate teachers. 
Altogether, there were six-hundred-twenty-seven (627) 
attitude scal~s distributed. The total number of responses 
was four-hundred-eighty-five (485)~ or 77%. 
Tabulation of the Data 
I 
I 
I 
I 
,I 
i' ! 
I The attitude scales were separated by (1) the length of thej 
:I school day for children, exclusive of lunch, (2) the length of I 
II the school yea:J.> normally planned tor children, and (3) the II 
II ::::;i:::~::i:::::a:a:: ::::h:::·:: :::::~o:~t is, ~~ 
II II Teaching principals were considered to be administrators, as I 
1 were supervisory personnel. For those communities having a 1 
I
I I plan similar to the city of Newton, Massachusetts, wherein one 1' 
i! II 
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1.~:~· cor two a:fternoons each week are given over to remedial help, II 
jl 
!:doctor and dental visits, etc., the length of' the school day :fo~! 
\) children was taken as the longest day the children attend schoo~j,. 
ii I 
1: rather than the shortest time, or an average o:f both, since the 1 
!!children and teachers are experiencing a longer than usual day 
" li most o:f the ti.me they are attending school. 
11 Jr., master tabulating chart was constructed :for each of' the 
I, !I twelve statements in the survey part o:f the attitude scale. 
I 
~Nine horizontal columns were drawn to designate the length o:f 
1
tthe school day (which ran :from under :four hours in length to 
I! over six hours in length) at :fi:fteen minute intervals. Four 
Jj vertical columns were drawn to designate the length o:f the I· 
I: I 
jll school year (which ran .:from the required 160 days to 190 days) j 
I I liat ten and :five day intervals. A total column was provided :for 
,, 
!I ilat the end of' these vertical columns. Each major column was 
I 
subdivided into three vertical and three horizontal columns. 
jThe horizontal subdivisions were to identi:fy the person 
II responding as a primary teaoher, intermediate teacher, or an 
I! administra~.tor. The vertical subdivisions were to identi:fy the 
II !j type o.:f response made, agree, no opinion or disagree. The 
IJ purpose o:f the major divisions and the subdivisions is to 
I 
II :f'acili ta:.te accurate interpretations of' the data and to aid in 
'I the :formation o:f conclusions. 
I ,I 
·i Followd.ng the collection and recording o:f the data on the 
II ,1. I! master charts, the tables were constructed; percentages were 
i! I. 
1!
1
, computed; and conclusions were drawn.. li 
I n 
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IIThe results of the findings are analyzed in the next chapter. 1 
,j The :remarks and suggestions given by those responding to I 
I : 
jthe attitude scales were :recordam on a separate sheet. These I 
!i.rema:rks, the results, and the interpretations of all data will ,. 
i! 
ljbe included in Chapter IV and Chapter V. I 
l1 As a word of caution, it must be recognized that the · 
'I ' !!interpretation of the data is limited by the small sample of I 
! ll.teache~s and 'IJ ~· administrators answering from the sources that are il 
lbentioned. 1 
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Chapter IV 
Analysis Of' The Data 
lj The following tables and summaries are the results of' the 
II tabulations of' the responses of' administrators and teachers to J 
I the items on the attitude scale. Length of' present.school day I 
I 1 . I ! and schoo year did not appear to ef'f'ect significantly the grou~ 
ljresponses to these items. Therefore, total responses are give, 
Jj f'or each group regardless o:f their present Je ngth o:f · scho~l day II 
I! and yea:r. The reader desiring a more detailed analysis of' II 
:responses to these items is ref'err~d to the :figures in the appe~L 
I dix. The data represent only the expressed opinions of' 133 I 
~~administrators, 183 intermediate teachers, and 169 primary 111 
II teachers :from twenty-one selected communities in New England. 
1 The list of' the communities participating may be found in the 
1
1 
appendix. 
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Table 1 presents the responses o:f the adrnin~st~-~to~s ~d ---) =----=.:0 
. I 
teachers to the need :for a longer school day in order to provide! 
ilpupil.s with educationally sound programs in art, Dlllsic, science,
1
l 
•I II health education, physical education, group discussion, and 
!citizenship. 
I 
iTable 1. Comparative Number and Percentage Reactions o:f I 
! Administrative and Teacher Groups to: A Longer School 
1) Day Is Needed to Provide Pupils with Sound Programs I 
11 In Art, Music, Science, Health Education, Physical I 
Jj Education, Group Discussion, and Citizenship. 1 
li I 
II===;::=================;::======' !1 GroUJ;>S 1 espondin_g_ I 
I Response Administrator Intermediate Primary Totals j· 
1 (1)_ (2) (3) {4.) (5) i I ' No. % No. % No. _'fo No. % 
1Agree ••••••• 51 38 58 32 24 14 133 27 
!No Opinion. 5 4 2 1 4 2 11 2 
!Disagree •••• 77 58 123 67 141 84 341 71 
Totals •• '" 133 100 100 169 100 485 100 I 
I 
I The majority of all. groups disagreed that a longer school [, 
jday was needed to provide sound programs in art, music, science, 1 
ilhe~th education, physical education, group discussion and 
\citizenship. The largest percentage (38%) in agreement with the 
,I statement was found in the administrative group, with the 
I' intermediate teachers close behind (32%). The primary teachers 
1 expressed the strongest disagreement (84%) to the statement. 
Only'a small percentage of each group had no opinion to express. 
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II il ~~ ~r -T~ble 2 presents -the responses o~fc the ~~,:i_-;;-;;;a 1;~r~ :.,;;- -~1148 
II teachers to the longer school day impairing the physical and 
1 
II 
II mental health of' the children. 
II ' I 
1!1 Table 2. Comparative Number and Percentage Reactions of' i'j 
1 Administrative and Teacher Groups to: A Longer School: 
l
i Day Would Impair the Physical and Mental Health o:f th~· 
1 Children. 1 
II ! 
II ii 
I! j! 
II 
:I 
II 
I 
I 
II 
II 
if 
'I 
II 
I 
I 
I 
,, 
II 
II 
" 
~ Groups Responding I 
Response Administrator Intermediate Primary- Total.s I I 
(1) (2) (3) (lJ.) (5) I ! 
No. % No. -% No. ~ No. %I' 
Agree ••••••• 38 29 83 45 101 60 222 4511 
II 
No Opinion. ~ 15 1~ 16 9 31 18 62 12 I 
43 ,I Disagree ••• • 80 60 84 46 37 22 201 II 
Totals •• .133 100 183 100 169 100 485 100 
I 
I 
The primary teachers expressed the strongest agreement witt I 
the statement a longer school day would impair the physical and I 
mental health of' the children. Although a majority of the 
primary teachers did agree with the statement (60%)., a large 
' 
percentage (40%) of' the primary teachers either disagreed or 
llno opinion to express. 
I' 
ha~ 
The intermediate teachers were nearly 
!!divided in their reaction to the statement. The administrators 
11 had a majority disagreeing with the statement, but a large 
!!percentage of' the administrators either agreed or had no opinio~ 
II to express. An increase in the number and percentage in each ~-~ 
1 group expressing no opinion should be noted. I, 
'I II 
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1 Table 3 presents the responses of the administrators and 
! -
.j teachers to the teachers presently having time to attain the 
11 aims of the elementary school, such as guiding children in 
II 
/1 learning the basic skills, in practicing self-control, in co-
l operating with others and in assuming responsibility. 
I 
I' II 
II 
I' 
II 
lj 
/i 
II 
l Table 3. li Comparative Number and Percentage Reactions of IJ 
Administrative and Teacher Groups to: Teachers Now Ha~e 
Time to Guide Children in Learning the Basic Skills, ~~ 
Practicing Self-Control, in Cooperating with Others, 1 
and in Assuming Responsibility. 1 
I• 
II ,, 
I II 
I 
II 
II 
II 
II 
,, 
j! II 
,, 
11 
I 
,, 
II I, 
Groups Responding 
Response Administratoit Intermediate Primary Totals 
(l) (2) (3) (4) (5) 
No. % No. % No. % No. % 
Agree •••••• 90 68 117 64 134 79 341 70 
No Opinion. 4 3 13 7 9 5 26 5 
Disagree ••• 39 29 53 29 26 16 118 25 
Totals ••• 133 100 1.83 100 169 100 485 100 
Approximately two-thirds of the administrators and the 
intermediate teachers, and over three-fourths of the primary 
teachers felt that teachers had 
I 
I 
I 
!I 
h 
'I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
II 
II elementary school, such as time to guide children in learning t~e 
ij ',·1 
time to attain the goals of the J 
II· basic skills, in practicing self-control, in cooperating with I . I' ~ :
1
1 others, and in assuming responsibility. The administrators andjl 
- II I lj the intermediate teachers expressed similar concern, having the 11 
~~~ same percentage o:f disagreement to the a ta tement ( 29"} • A smal.l ~~ 
\.minority of each group had no opinion to express. Ill· 
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'I Table 4 presents the responses o:f=t=h=e=a=-~~~istra~-or-~ __ an_d_ -1 --
~~teachers to the longer school day allowing children too 11 ttle I, 
Jltime :for necessary unsupervised play, rest, and relaxation. lj 
I il 
!·Table 4. Comparative Number and Percentage Reactions o:r 1.1 1, Administrative and Teacher Groups to: A Longer School 
1 
ji Day Allows Children too Little Time :for Necessary I' 
Unsupervised Play, Rest, and Relaxation. 
II II I' 
II ll Response Groups Responding Administrator Intermediate Primary Totals 
!' (1} (2) {3) (4) (5) II 
I 
II II 
No. % No. % No. % No. % 
!1 Agree ••••• 62 47 105 57 126 74 293 60 ll ! I, 
' 
11 No Opinion . 12 9 15 8 12 7 39 8 I 
I 
,I 
• 59 44 63 35 31 19 15.1 32 t !j Disagree •• I, 
'I 
II Totals •• .133 100 183 100 169 100 485 100 
I I ! ! 
II I 
Nearly three-fourths o:f the primary group :felt that the I ,, 
!!longer school day would allow children too little time :for 11 
lbecessary unsupervised play, rest, and relaxation. A little II 
~~ore than half of the intermediate teachers agreed (57%), follow~ 
!led by a little less than hal:f o:f the adminlstra tors (4 7%) • A II 
lfnajor:tty of each group agreed with the statement, with the II 
~~rimary teachers strongest in agreement (74%). The administrato~s 
!1 I !!disagreed the strongest C44%). A small minority o:f each group 
e !lexpressed no opinion. Some comments were noted on the attitude 
ol 
liscales that the reader may review at the end o:r the chapter. 
I 11 
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1
1 II 
II /! ~~~~--1r-- ~"~~~-~~"=~-=~--~-- - · r I Table 5 presents the responses of' the administrators and. ~--~~--
11 teachers to the need f'or a longer school day to provide enough 
1
,,. 
~ :it~e f'or remedial work and f'or help f'or slower children • 
• II II 
II Table 5. Comparative Number and Percentage Reactions of' 11 
1
1
1
1 Administrative and Teacher Groups to: A Longer School 1
1 Day Is Needed to Provide Sufficient T~e f'or Remedial II 
II Work and f'or Help f'or Slower Children. l 
li II 
Groups Responding il 
II Response Administrator Intermediate Primary Totals 
II 
II 
I 
II 
'i 
I 
(1) 
Agree •••••• 
No Opinion. 
Disagree ••• 
Totals •• 
No. 
46 
5 
82 
133 
\21 (3) 
' % No. 
35 54 
4 7 
61 122 
100 183 
{4.) (5) 
% No. % No. 
30 25 15 125 
4 8 5 20 
66 136 80 .340 
100 169 100 485 
~~ Approximately one-third of' the administrators and the 
!!intermediate teachers agreed that more time was needed f'or 
I, I! remedial work and f'or help f'or slower pupils. The pr~ary 
' 
%1 
26 '! 
41 
7~J ,, 
100 li 
'I !! 
!I teachers disagreed strongly with the statement (80%). The 
jlmajority of' the administrators and the intermediate teachers 1 
!!disagreed with the statement also, with 61% and 66%, respectivel~. 
i! !. 
jl Primary teachers showed a very low percentage (15%) of' agreement\\ 
!!with the statement. A small minority in each group had no II 
• II opinion. The two ideas expressed in this statement pz>obably ~~­
II should have been separated, but lack of' space on the seale did 11 
linot deem it advisable. The reader may review comments on this II 
!litem at the end of' the chapter. jl 
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11 Table 6 presents the responses o:f the administrators and 
1
11 
,, I 
I teachers to a longer school day being needed to make up time II 
I ~~ !lost through encroachment o:f the school day by stamp programs, I 
' · 11 
!dental alinias, rele~sed time, supplementary feedings, and othe1F· 
II 6 . . II 
,,
1 
Table • Comparat~ve Number and Percentage Reactions o:f i 
I Administrative and Teacher Groups to: A Longer School 11 
1 
Day Is Needed to Make Up Time Lost by the Encroacbmen~l 
: of the School Day by Stamp Programs, Dental Clinics, IJ 
I 
il If 
I! 
II 
li 
II 
II I: 
II 
I 
,I 
I 
,, 
II 
,I 
,I 
Released Time, Supplementary Feedings, etc. li 
II 
Groups Responding I 
Response Administrator Intermediate Primarx TotaJs (1) (2) {3) (4) (5) I 
No. % No. % No. % No. % i, 
Agree ••••••• 32 24 35 19 14 8 81 17 !I 
No Opinion •• 7 5 14 8 9 5 30 6 11 
Disagree •••• . 94 71 134 73 146 87 .374 7711 
Totals ••• • 133 100 183 100 ;1.69 100 485 100 
I 
Only one-fourth o:f the administrators agreed with the need I 
I 
o:f a II 
:
1
1
1 school day by stamp programs, dental clinics, released time, 11 
,i . . I 
I! supplementary :feedings, and others. Both teacher groups had a ij 
longer day to make up time lost by the encroachment o:f the J 
l! low percentage o:f agreement. A large majority o:f all the group~\ 
,,,I disagreed with the statement, with the primary teachers strongl~ 
1 II ~~opposed to a lengthening of the day for this reason. The 
1
1 
!administrators and intermediate teachers were close in their ill 
I I 
~percentage o:f disagreement. A small minority in each group 11 
,I had no opinion. Excellent comments on encroachment were 1 
I· 
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1! Table 7 presents the responses of the administrators and 
II teachers to the longer school day giving teachers too little I 
II time to study, prepare, and rest. lj 
I! Table 7" ~:kr!~!=~i~:"~~ ~~c!:;cg;~g: ~~~eli~~~~~ School 11 
II Day Would Give Teachers too Little Time to Study, 1 
jl Prepare, and Rest. !,I 
II II 
'I 
'I I, 
li 
il 
'II 
il 
J· 
,I 
II 
IJ 
II 
II li 
I' II 
'I I, 
'I h 
I Groups Re~pondirig ij Response I dministrator Intermediate Primary Totals lj (1} (2) (3) {4) {S) il 
No. % No. % No. % No. %1 
I 
Agree ••••••• 59 44 111 60 Jl32 78 302 62 
I 
No Opinion •• 13 10 19 10 16 10 48 10 
Disagree •••• 61 46 53 30 21 12 135 28 
Totals ••• 133 100 183 100 169 100 485 I 100 11 
I 
The administrative group was nearly divided in its reactionj 
I 
I 
to the longer school day giving teachers too little time to 
I 
study, prepare, and rest. Both teacher groups had a majority I II 
ljagreeing that there would be too little time with a longer schoo~ 
II day. The primary teachers again hed a low percentage o:f dis- II 
,, J, 
:1 agreement to the statement (12%) • followed by the intermediate II 
11 teachers (30%). Approximately one person in ten in each group lj 
!expressed no opinion. Administrators traditionally have a 
J\longer day than most teachers, which may explain, in part, the 
I
I ,, 
j divided reaction from that group. II 
. II I 
li ~ .I II 
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'1 Table 8 presents the responses of the administrators and II ll 
II teachers to the need for a longer school day to teach the basic r 
• 11 sk:ULs weLL using what we know are the best modern practices. 1,
1 ':J' Table 8. Comparative Number and Percentage Reactions of \, 
Administrative and Teacher Groups to: A Longer School 1 
I 
Day Is Needed to Teach the Basic Skills Well Using i 
What We Know Are The Best Modern Practices. j 
II I 
II ====r====~~~::::::=::=;~==-===:::::;; 
'i.j Groups Responding 1 
Response ~dministrator Intermediate Pr~arY Totals I 
!I 11) (2) C3> (4J T5) 1 
1 No. % No. % No. % No. % :~ 
il' Agree. , ••• , • 36 29 32 L 7 L 9 U 89 LBII 
:j No Opinion.. 4 3 5 3 6 4 15 3 i 
" I lj Disagree.... 91 68 146 80 1.44 85 381 79 I 
II II 
I! Totals.,;. 133 100 183 100 169 100 485 100 II !I ,, 
'I I 
II, I' II Just over one-fourth of the administrators agreed that a I 
!! longer school day was needed to teach the basic skills well j 
~~~using what we know are the best modern practices. A vast 1i 
" II j!majority of the pr~ary and intermediate teachers disagreed wiat~~~~~ 
~~the statement. Some comments were received which stated that I 
l,
1
longer school day would better be used for utilization of the \I 
j, basic skills rather than the teaching of the skills. Using the \! 
i! 'I 
11 best modern practices was intended to convey this meaning. All II 
• li apparent agreement may have been forthcoming from those making ii 
I the connn.ents. Other connn.ents to this statement are reviewed at II 
I 'I jthe.end of the chapter. A small percentage of each group had 
··-··· -~~~ •. j~-':~-~pi:'~~~-~~--:'.':~~e:s. ···-~··-•• -~~-~~---~--~--~ -~ --~--~~ ~~- -~-~11 ~~- -~---- ••. _ 
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Table 9 presents the responses of the administrators and 
!teachers to a longer school day being needed 
in how to study~ investigate, and work. 
to direct pupils 
(~able 9. 
1! Response 
I (1 > 
Comparative Number and Percentage Reactions of 
Administrative and Teacher Groups to: A Longer School 
Day Is Needed for Teachers to Direct Pupils in How to 
Study~ Investigate~ and Work. 
GrouJ2S Responding 
~dministrator Intermediate Primary . Totals 
(2) (3} (4) (5) 
No. % No. % No. No. % 
!Agree ••••••• 42 22 .17 21 
I 
!No Opinion.. 3 
31 
z 
67 
40 
7 
136 
4 10 
74 142 
10 
6 
84 
99 
2o 
366 
4 I 
75 
Totals ••• 133 100 183 100 169 100 485 100 
~----------------------~--------~----------~--------~1 
1 
Nearly one-third (31%) 
l longer school day is needed 
I 
of the administrators agree that a 
to direct pupils in how to study, 
I 
I 
investigate~ and work. Both teacher groups had a large majorit~ 
disagreeing with the statement. The primary group~ expecially~ 
felt strongly that the longer school day was not needed for this 
reason. All groups had a clear majority disagreeing with the 
statement~ with but a small percentage expressing no opinion. 
~Current literature in professional magazines~ especially on the 
1
1
., junior and senior high levels~ is advoc~ting action similar to l 
.j that suggested by the statement. Less concern among the primarJI 
II and intermediate levels is evident f'rom this sample of' primary I 
11 and interrnedia te teachers. 
l' 
.I 
,. 
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II 
II 
I Table 10 presents the responses of the administrators and 
l
'lteachers to the need 
'fatigue by providing 
I 
for a longer school day to reduce pupil 
substantial rest periods among the day•s 
I 
jwork and study. 
I Table 10. Comparative Number and Percentage Reactions of 
Administrative and Teacher Groups to: A Longer School 
Day Is Needed to Reduce Pupil Fatigue by Providing 
11 Substantial Rest Periods Among the Day's Work and 
' Study. l,-::!::::====f====~~::::::::::===:::::=====ll ,,_ ~~~~R~e~s~p·o~n~s~e~-FA~dm==in~i~s~t~r~a~t~o~r~I~n~t~~~~r.o~~~t~=~~a~~~=~S+!p-o~~~~~i~·~=L;rr~·yL---4-~~~~---II 
'I cl> . 12T <3) <4> 
J: No. % No. % No. 
!Agree ••••••• 
j,No Opinion •• 
!Disagree ••• 
23 
11 
99 
17 
8 
75 
30 
7 
146 
1.6 13 
4 13 
80 143 
% 
8 
8 
84 
Totals 
(5) 
No. 
.66 
31 
388 
% 
14 
6 
8o 
Totals ••• 133 100 183 100 169 100 485 100 I 
I 
: None of the groups agreed to any great extent that a longer 
I jday was needed to provide pupils substantial rest periods among 
lthe day's work and study to reduce fatigue. Three-fourths and 
over of each group disagreed With the statement, with the primar 
teachers leading the opposition (84%). A small percentage of 
leach group expressed no opinion. 
that the day was long enough when 
Prfmary teachers have commente 
considering mental and I 
'physical health of their children, yet they fail tp express much 
i d "d'" b t t• 1 t i d • d concern tow~ prov~ ~ng su s an ~a res per o s v~ewe as 
essential by many health educators. 
" !I 
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I Table 11 presents the responses of the administrators and 
j1teachers to the need :for a longer school day to protect the 
llrights ot the citizens ot connnunities :for adequate education in 
!!buildings erected and equipped at public expense. 
I 
!Table 11. Comparative Number and Percentage Reactions of 
Administrative and Teacher Groups to: A Longer School 
Day Is Needed to Protect the Rights of the Citizens 
of Communities for Adequate Education in Buildings 
Erected and Equipped at Public Expense. 
II I 
II II!===:::;:======;;;::::=~====:::::;;=::::=====! Groups Resp~onding 
I Response !Administrator Intermediate . Primar:v 
I 
Jll (2) (3} (4) 
No. 
Agree ••••••• 14 
No Opinion •• 12 
Disagree ••• • 107 
Totals ••• 133 
% 
10 
9 
81 
100 
No. % No. 
12 
183 
6 
14 
80 
100 
4 
17 
148 
169 
% 
2 
10 
88 
100 
Totals 
(5) 
No. % 
30 6 
:54 11 
4ol 83 
485 100 
I Over :four-fifths of each group disagreed that the school 
'I , 
!day should be lengthened to protect the rights of citizens of 
Jcommunities tor adequate education in buildings erected and 
equipped at public expense. It is interesting here to note that 
!those with no expressed opinion outnumbered those who agreed wit~ 
!the statement~ ~very small percentage of the teachers and a 
I 
l~ightly larger percentage of the administrators agree with the 
II I statement. Professional articles periodically appear over the I 
lyears regarding use o:f bUildings and equipment, yet :few teachers! 
1 and administrators in this sample will agree to a longer day 
II for this reason. 
I! 
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1
1 Table 12 presents the responses of the administrators and 
teachers to the need :for a longer school day to reduce teacher 
I :fatigue by providing a :free period during the day. 
I 
I 
j Table 12. 
I 
I 
I Response (1) 
Agree •••••• 
Comparative Number and Percentage Reactions o:f 
Administrative and Teacher Groups to: A Longer School 
Day Is Needed to Reduce Teacher Fatigue by Providing 
A Free Period During the Day. 
! Groups Responding 
Administrator Intermediate Primary To.tals 
{2) (3) {4) {S) 
No. % No. % No. No. 
39 30 22 8 
II 
INo Opinion. 8 6 8 4 
74 
12 
143 
7 
85 
94 
28 
19 
6 
75 1 Disagreed •• 86 64 134 363 
1
1
1 Totals.. 133 100 183 100 169 100 485 100 ~-------~------~------~------~----~1 
'I II 
II The administrative group had the highest percentage (30%) of> 
II 
!agreement to the need o:f a longer school day to provide a :free 
period :for teachers each day to reduce :fatigue. Nearly one-
1 quarter and less than one-tenth o:f the intermediate and primary 
teachers~ respectively, :felt the day should be lengthened :for 
., this reason. Primary teachers were strongest in disagreement(8;~) 
l
and the intermediate teachers were next (74%). A good majority 
li of all groups disagreed with the statement~ with a small minorii ~ 
I 
expressing no opinion. Many teachers :felt the need o:f a rest 
I 
·I period during 
I! ! it~ according 
I give teachers 
I the day~ but did not want a longer day to obtain 
to their comments. Some administrators wanted to 
a rest but they did not have the personnel to do 
.e 
/l1 t. Some school 
I 
!supervisory help 
systems provide the free period when the 
is available to be responsible :Cor the classes. 
Review of' Comments Written on Attitude Scales 
I· The authors indicated that they would welcome any comments 
~~those responding to the attitude scale would like to m~e. 
!!Approximately 145, or 30%', of the attitude scales had connnents 
jjwritten by the teachers and the administrators. These comments 
I! were grouped and recorded· to be included in review form. 
I There were 35 scales with comments that can not be put into 
!categories. Some merely positively stated they agreed or dis-
agreed with the need for a longer school day. Others filled in 
!remarks opposite specific items that usually applied to their 
particular situation. The only conclusion that could be drawn 
was that the groups gEve serious thought to their answers. 
I Fifteen (15) commented upon the encroachment of the school 
lday. Many school systems just do not permit this encroachment. 
,jothers :Celt that parent groups demanded a disproportionate am.oun 
jof' school time. Fewer interruptions during the day would be 
1
1helpf'ul. A sharper defining of what is and what is not school 
~~business was also asked for. 
Jl Thirteen (13) :Celt that the present time in school is 
/!adequate but should be used more wisely. They would like a· 
ilbetter program worked out in terms of present time allotments._ 
!Planning for each day is stated as essential to wise use of time 
r 
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I I I, Eleven (11) called for extra and special! zed help to be mad~ 
'' I 
!I available lf the school day was lengthened. Teacher ilids, 
I 
II 
I· 
·' 
II 
,I 
'I j.
,remedial teachers, speech specialists, supervisors, secretarial 
help were mentioned as examples of this aid. Two (2) others 
,asked for more teachers if the school day were to be lengthened.! 
,, I 
IITbree (3) :t'elt that the schOol day did not have to be lengthened, 
if music, art, clubs, and other activities were scheduled after 
the regular sessions and were supervised by people other than 
the regular classroom teachers. 
Eleven (11) others felt that many of the same problems woul~ 
lremain unless classes could be ~ade smaller. No matter how long 
the day, they agree, more could be accomplished with a small 
pupil load. 
Ten (10) mention the place of the home and of other agencie~ 
in the community being utilized to accomplish many of the aims 
of citizenship. Many felt strongly about the .family unit and 
lits responsibilities. The teachers felt parents have major 
!responsibilities, along with the church, school, and other 
[community agencies. 
I More time to work with the children and less time for 
meetings, clerical duties, supervisory duties (cafeteria and 
playground), and any other duties not dealing directly with 
teaching was deemed essential by ten (10) others. 
Ten (10) agreed that teachers should have a free period 
during the school day. Some suggested that ·it be done by free-
ling teachers when supervisors are available. Others .felt that 
" j!lunch, bus, and playground supervision could be given to less 
;I 
'I skilled help. None wanted a longer school day .for this .free 
time, however. 
II. II 
i I Eight (8) felt the day too long or long enough now. They 
! said that very little could be accomplished in the afternoon 
hours, especially at academic work. 
Seven (7) mentioned the long school day experienced in thei 
J systems by the pupils transported on buses. Often these 
I children arrive at school early, stay for lunch periods, and 
!
remain a considerable time after school sessions waiting for 
the home-ward bound bus. All felt that a longer school day for 
II these pupils would be unbearable. 
1 I Six (6) said that a longer school day, coupled with the fre1 
I 
period, would allow more time for teacher preparation, which in 
turn would better develop the abilities of the pupils. 
Four (4) were for the longer school day if the increased 
time were to be added in the morning hours. They felt that 
1 better work was possible in the morning and that children were 
I . I early risers anyhow. 
1
1 Four (4) others were for added recreational and social 
!activities in a lengthened school day. 
/, 
I' Four (4) primary teachers stated that the present day was 
lll:ong enou~h when cons:tdering the mental and phys:toal. heal. th, 
the attention span, and the needs or the primary children. 
Three (3) mentioned the school year as the better means of 
1 increasing the educational opportunities for children. 
I 
j Three (3) felt that if the teachers were to work longer 
I than usual, they should be compensated for it' thus eliminating 
necessity for part-time work to supplement income. 
II 
I 
.I 
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1 Three (3) others complained that their present noon hour 
l1 ..... as w too long. The children came back to the afternoon session 
all tired out and not ready to do any learning. 
~,~., Two (2) mentioned that a longer school day would be better 
,, 
162 
for the use and application or the basic skills rather than just 
1 the teaching or these skills. 
Two (2) felt strongly that the elementary pupils have all 
I the supervised activity they can take and so opposed the longer 
/1 day on this score. 
/I Two (2) others reminded that the gifted or bright pupils 
!I 
Jl were probably the ones who would beneri t most by the longer 
/1 school day. They also felt that the slow pupil definitely 
p 
11 should not be exposed to a longer day, 
I 
I 
I, 
II 
'I I 
II . 
ll 
I 
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Chapter V 
Summary and Conclusions 
The stated purpose of this study was to survey administra-
tive and teacher attitude on the necessity of a longer school 
liday. Attempts were to be made to compare the responses of 
!administrators whose school systems were attending an average-
jlength school day with administrators whose schools were on an 
jlabove-average-length and below-average-length school day. 
I 
Teacher groups were to be compared in a like manner; that is, 
teachers whose schools were attending an average-length school 
day were to be compared with teachers whose schools were attend 
ing an above-average and below-average-length school day. 
Comparisons between the teacher and administrative groups were 
ralso to be made •. The average-length day for pupils, exclusive 
Jof lunch, was found to be five hours, using statistics available 
!from the Massachusetts Department of Education. 
1 
As stated in chapter four, analysis of the data showed the 
length of the school day and school year did not appear to affe 
significantly the group responses to the items. Therefore, gro 
comparisons were made regardless of the present length of the 
school day. The results of the study are limited to the sample 
jindicated and must be considered indicative rather than 
!conclusive. 
1. Results 
Summary of the Administrators' Responses.-- A. majority of 
-63-
r 
I the administrators were not in ravor or lengthening the school 
day for the various reasons given in the items on the attitude 
scale. However, or all the groups, the administrators gave the 
l1largest minority response to several or the items favoring the 
!longer school day. I ~ 
j The administratprs were nearly evenly divided in their 
!1 opinions for and against two or the items on the scale. A very 
I 
lslight majority agreed that the longer school day allows childre 
,, I . 
!i too little time for necessary unsupervised play, rest, and re-
ilaxation. Another very slight majority disagreed that the 
jllonger school day would give teachers too little time to study, 
prepare, and rest. 
Over a third of the administrators felt that a longer Schoo· 
day is needed to provide pupils with sound programs in art, mus· , 
1 science, health education, physical education, group discussion, 
I and citizenship. Also, over a third or the administrators agree! 
that the longer school day was needed to provide sufficient tim~ 
I 
1 for remedial work and ror help for slower children. 
Just less than a third or the administrators felt that a 
!longer school 
I pupils in how 
I 
day was needed to allow time for teachers to direc, 
to study, investigate, and work. Nearly a third I 
reduJ I or the administrators also felt a longer day was needed to 
!teacher fatigue by providing a free period during the day. 
I 
!Approximately this same proportion or administrators agreed the 
/longer school day was needed to teach the basic skills well us~ 
j the best modern practices. A like minority felt that teachers ~~ 
not now have t~e to guide children in learning the basic skillJ, 
I 
i1 1: 
!j 
!i p 
I. !I 
'I 
ij 
'I I,
jl 
I 
in practicing self-control, in cooperating with others, and in 
!
assuming responsibility; nor would the longer school day ~pair 
the physical and mental health of the children. 
I 
1 Nearly three-fourths of the administrators disagreed that 
lla ~onger schoo~ day is needed to make up ~ost time by the 
encroachment of the school day by stamp programs, dental clinics 
released time, supplementary feedings, and others. Three-
I !fourths of the group also disagreed that a longer school day was 
!needed to reduce pupil fatigue by providing substantial rest 
I 
I 
I 
periods among the day's work and study. Over four-fifths of 
the administrators disagreed that the longer school day was 
needed to protect the rights of citizens of communities for 
adequate education in buildings erected and equipped at public 
I expense. 
I 
I 
Summary of the Teachers' Responses.-- A majority of the 
intermediate and primary teachers were not in favor of lengthen-
ling the school day for the various reasons given in the items 
on the attitude scale. The intermediate teachers had a notice-
jable minority response to several of the scale items favoring 
I Jthe longer school day. The primary teachers were strongly 
1
1
opposed to any lengthening of the school day, however, with 
II very ~i tt~e group sentiment f'or a ~onger schoo~ day evident in 
Jleach of the item responses. 
I The intermediate teachers were nearly evenly divided for 
I 
land ~gainst in their response to the longer school day impairing 
~~the physical. and menta~ hea~th of' the cbi~dren. A majority of' 
li p 
5 
il 
II 
II 
'I 
!the primary teachers agreed with this statement, although a 
,good many of the group had no opinion to express. 
I 
~6 
I Over a third of the intermediate teachers ·felt that a longe 1 
!school day would not allow children too little time for necessar 
~supervised play, rest, and relaxation. Nearly a third of the 
I 
intermediate group also agreed a longer school day was needed to 
!provide pupils with sound programs in art, music, science, healt· 
education, physical education, group discussion, and citizenship 
Less than one fifth of the primary teachers shared similar 
opinions on the same items on the attitude scale. 
Nearly a third of the intermediate teachers disagreed that I !teachers now have time to guide children in learning the basic 
jskills, in practicing self-control, in cooperating with others, 
land in assuming responsibility. A similar number of intermedi~t 
/teachers also disagreed that a longer school day would give I 
"teachers too little time to study, prepare, and rest. Just unde 
'I lla third of the intermediate group agreed that a. longer school 
1day was needed to provide sufficient time for remedial work and 
lfor help for slower children. Under a sixth of all the primary 
I 
~!teachers shared these minority opinions with the intermediate 
!teachers. 
I Nearly three-fourths of the intermediate teachers disagreed 
I I 
that a longer school day is needed to make up time lost by the I 
I encroachment of the school day by stamp programs, dental clinical 
·released time, supplementary feedings, and others. A like 
I 
'I il 
li 
proportion of intermediate teachers disagreed that the longer 
'tchool day is needed for teachers to direct pupils in how to 
~~study, investigate, and work; nor to reduce teacher fatigue 
l1by providing a free period during the day. Five-sixths and over 
lof the primary teachers disagreed with these same statements on 
'!the attitude scale. 
l 
Over four-fifths of the intermediate teachers disagreed tha 
,a longer school day was needed to teach the basic skills well 
·I ll~sing the best modern practices. This same percentage of the ,jintermediate group did not want the longer school day to reduce 
,,pupil fatigue by providing substantial rest periods during the 
'day's work and study. A slightly larger proportion of the 
!!primary teachers concurred with the intermediate teachers t 
~~opinions on these items. 
1 Over four-fifths of the intermediate and primary teachers 
I !also disagreed that ~ longer day was needed to protect the 
!!rights of citizens of communities for adequate education in 
~~buildings erected and equipped at public expense. Both groups 
!had a higher percentage expressing no opinion over those 
;I 
I, 
!!agreeing with the statement. 
II Comparison of Administrative and Teacher Response.-- A 
lllmajority of all groups we. re not in favor of lengthening the 
school day for any of the reasons given in the items on the 
I ~~attitude scale. In general, the administrators gave the largest
1
' 
!minority response favoring the longer school day. The inter-
lmediate teachers followed the administrators in the percentage 
I 
1
1of minority response favorable to the longer school day, while 
I 
I 
H 
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I 
J 
I !the pr~ary teachers had but a small percentage in agreement 
o~ the school day. /with any lengthening 
I Over ~our-~i~ths o~ all groups disagreed that a longer 
school day is needed to protect the rights o~ the citizens o~ 
communities ~or adequate education in buildings erected and 
equipped at public expense. Total percentage agreeing with tbi 
statement was less than the percentage o~ all groups expressing 
11 no opinion. 
I All three groups strongly disagreed that a longer school 
I lday is needed to reduce pupil fatigue by providing substantial 
rest periods among the dayts work and study. They also ~elt 
' strongly against increasing the length o~ the school day to 
!make up time lost by the encroachment of the school day by stamp 
programs, dental clinics, released time, supplementary ~eedings, 
and others. 
2. Implications of the Study 
With a majority o~ all groups disagreed that a longer 
school day is needed ~or the reasons given in the attitude scale 
there does not appear to be any great sentiment to increase the 
II length o~ the present school day in the communities surveyed. 
Many administrators and teachers have indicated that they 
lwould favor a lengthening of the present school day for various 
!reasons. The administrators and the intermediate teachers had 
/ja 
I! a 
'I II 
II 
~air-sized minority response ~avoring the longer school day as
1
·, 
means o~ increasing the educational opportunity ~or children. 
The larger majority response o~ the primary teacher group I 
68 
!disagreeing with the need for a lengthening of the school day 
!for any reason mentioned in the attitude scale would seem to 
I 
li 
indicate that they felt primary pupils would not benefit by any 
lengthening of the school day. Physical and mental maturational 
!If actors have probably influenced the teac.hers' responses. I 
This study, because of its limited sample, does not give 
any conclusive evidence that the school day should or should not 
be lengthened. The study does give some indication of the way 
!various groups feel toward lengthening the school day. The 
listudy also points out the need for more objective data concernin 
I 
lthe effects of the longer school day on pupils, teachers, and 
I administrators. 
II 3. ·suggested Topics for Further Research 
I Since this study primarily deals with the attitudes of 
administrators and teachers toward a longer school day, a 
!comprehensive study dealing with the effect of a longer school 
!day on the pupils and teachers would be of value. 
The longer school year, .the longer school day, or a 
combination of both, are often mentioned as the means of 
increasing the educational opportunity for children. A study 
1of teacher and administrative attitude toward the longer school 
I 
I 
I 
,, 
II 
!I p 
year, or a combination of the longer school day and the longer 
school year, might be fruitful. 
A research study on the type of program to be offered in 
a lengthened school day or school year might add to the 
accep~bility of increased educational opportunity for the 
9 
il 
I' 
I 
I 
i 
!I q 
ll 
children. Comments have already suggested added recreational 
and social activities in a longer school day. 
A study on the type and ~ount of' help that teachers would 
need in a lengthened school day or a lengthened school year 
should add signii'icantly to the acceptability of' these plans. 
A study to determine the type pupil., bright, average, or 
slow, who would most benei'it i'rom a lengthened school day or 
school year would be of' considerable value. 
I 
I: 
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List or Communities Participating in the Survey 
Brookline, Massachusetts 
Concord, ff 
East Longmeadow, ff 
Gloucester, tf 
Lexington, ff 
Lincoln, ff 
Lynnrield, u 
Melrose, lf 
I 
Newton, 
" 
North Andover, ff I 
Salisbury, 
" 
Wakefield, ft 
Wayland, ft 
WellesJ.e y, ff 
Weston, tt 
Winchester, lf 
West Springfield, tf 
Benington, Vermont 
I[ 
Hopkinton, New Hampshire 
Newington, Connecticut 
,, 
West Hartford, ff 
'I I 
I' 
,I 
11 
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I 
I 
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Copy of Letter to Superintendents 
LYNNFIELD PUBLIC SCHOOLS 
Lynnfield Center, Mass. 
March 7, 1956 
Mr. George Caswell and Mr. Leland Giard, members 
l
of our staff, are carrying out a study of certain phases of the 
elementary school program. Their s~vey material is enclosed. 
While this study is intended to partially fulfil thr 
Master's degree requirement at Boston University, we are primarily 
interested in it for another reason. 
Here in Lynnfield we are giving very serious con-
sideration to the matter of a longer school day at both secondarf 
and elementary school l.evels. We are most hopeful that the resu! ts 
j
1
o:r this study will be o:r benefit to us in our discussion of such! 
!proposals. 
I Any assistance you can give Mr. Caswell and Mr. Gia·d I jwill be appreciated. Thank you. 
I 
I 
,, 
! 
JL 
======11 ·========= 
ii 
ll 
'I !; 
Walter J. Vorse 
Superintendent 
I 
I 
I· 
I 
I 
I, 
I' 
1\ 
-r 
1\ 
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Copy of Cover Letter and Attitude Scale 
Dear Educator: 
As part or the requirements ror the degree or Master of 
Education at Boston University, we are surveying teachers' and 
administrators' attitudes on the present length or the school 
day. As there is little research available on how much time 
should be spent in school 1 the opinions of teachers and admin-
istrato~s on the length of the school day is most valuable. 
It is hmped that the inrormation received will be or help to 
administ~ators in establishing a more ~form and a more 
efficient school day. 
Please fill in the spaces below. On the enclosed questiol-
naire check the one which most nearly expresses your opinion 
on each statement. There is space provided at the end for you 
to make any additional comments you feel valuable. 
We thank you for your cooperation. 
Opening .hour of school for children 
Closing hour of school ror children 
Leland Giard 
George Caswell 
Length of school day for children(exclusive of lunch_hrs._n: ~..n. 
Number of school da~planned for normal year 
Primary Teacher Intermediate Teacher Administrator 
-
I 
,I 
!! 
ij 
II 
I' 
II 1 
_____ , r86 lr 1) A ~onger school day is needed to provide pup~ls - Agree -
' with sound programs in art, music, science, health ---Disagree 
1
1
1 education, physical education, group discussion, -No Opinio 
1 
and citizenship. 
Jl2) A longer school day would impair the physical 
j and mental health of the children. 
13) Teachers now have time to guide children in 
I learning the basic skills, in practicing self-
control, in cooperating with others, and in 
assuming responsibility. 
4) A longer school day allows children too little 
time for necessary unsupervised play, rest, and 
relaxation. 
1
5) A longer school day is needed to provide suf-
1 
ficient time for remedial work and for help for 
slower children. 
1
'6) A. longer school day is needed to make up time 
lost by the encroachment of the school day by 
stamp programs, dental clinics, released time, 
supplementary feedings, etc. 
1
'7) A longer school day would give teachers too 
little time to study, prepare, and rest. 
I 
1
8) A longer school day is needed to teach the 
1 
basic skills well using what we know are the 
best modern practices. 
!9) A longer school day is needed for teachers to 
I
. direct pupils in how to study, investigate, and 
work. 
1110) A longer school day is needed to reduce pupil 
II fatigue by providing substantial rest periods I among the day's work and study. 
~~1) A longer school day is needed to protect the 
1l rights of citizens of communi ties for adequate I education in buildings erected and equipped at 
' public expense. 
Agree 
-Disagree 
No Opinio 
Agree 
-Disagree 
No Opinio 
Agree 
--Disagree j 
No Opinio· 
Agree 
-Disagree 
No Opinio 
Agree 
-Disagree 
No Opinio 
Agree 
--Disagree 
No Opinio 
Agree 
-Disagree 
No Opinio· 
~:::e? II 
_No Opl.nl.o~ 
Agree 
--Disagree 
No Opinio 
· Agree 
-Disagree 
No Opinio 
2) A longer school day is needed to reduce teacher ___ Agree 
fatigue by providing a free period during the day. ___ Disagree 
I (agree) (disagree) that a longer school day is 
_No Opinio 
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